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Mihi 
.D�ZKDL� WDNH� DQD� WH�PLKL� NL� WH� KXQJD� NXD� WDXSDH� DWX� UƗ� NL� WXD�R� WH�ZKDUDX. .R�QJƗ�PDQXKXLD� Wǌ� UDH��PDQXhuia kai 
PDQDZD�R� WƝQƗ� LZL��R� WƝQƗ� LZL�NXD�QJDZHNL�NL� WH�Sǀ. Te hunga kua karapinepine ki te kapunipunitanga o te wairua. 
5ƗWRX�NXD�QJDUR� L� WH�KXDNDQJD�DWD�� WH�ZKDNDUHZDWDQJD�PDL� L� WH� WDUD�NL�PDXPDKDUD. 3ƗNLQLNLQL�DL� WH�PDPDH. Kei aku 
SXQD�R�WH�NƯ��NHL�WDNX�WDKXQD�Ɨ�WDUD. Te haruru nei a koutou kupu, te haruru nei o koutou tapuwae i muri nei. +DHUH�DWX�UƗ�
koutou. 

.R� WH� NǀUHUR� R� WH� ZƗ� NXD� UDQJLZKƗZKƗWLD� QHL� NL� WH� PRWX� ZKƗQXL�� NXD� KƝ� WH� NDXSDSD� ZKDNDKDXPDQX� L� WH� UHR�� NXD�
PDQDZD�NLRUH� WH� UHR�0ƗRUL. Ae, he tika WH� NǀUHUR�NXD�SXWD� L� QJƗ� UDQJDKDX�� NXD�PLPLWL� WH� KXQJD�PǀKLR�NL� WH� NǀUHUR�
0ƗRUL. (QJDUL��ND�WDHD�WRQXWLD�H�WƗWDX�WH�RUD�L�WH�UHR. .RLUD�UƗ�L�ZKDNDWǌKLD�WH�NDXSDSD�:KDNDSLNL�L�WH�5HR��KHL�NDXSDSD�
PDQDDNL�L�NDLDNR�R�QJƗ�NXUD�R�WH�PRWX�NL�WH�ZKƗQJDL�L�QJƗ�WDuira ki te reo. .ƗWDKL�WH�ZKDNDDUR�UDQJDWLUD�NR�WƝQHL� 

0H�PLKL�ND�WLND�NL�WH�KXQJD�L�ZKDNDR�PDL�L�QJƗ�SDWDSDWDL��L�ZKDNDNƯNƯ�L�QJƗ�ZKƗUDQJL�XLXL��L�NǀUHUR�D�NDQRKL�QHL�NL�WH�
kairangahau. 1Ɨ�NRXWRX�WƝQHL�NDXSDSD�L�RWL�SDL��WƝQƗ�NRXWRX�NDWRD. 7ƝQƗ�NRXWRX�QJƗ NXUD��QJƗ�WXPXDNL�PH�QJƗ�UDQJDWLUD�
R�QJƗ�ZƗQDQJD�ZKDNDKDHUH�L�WH�NDXSDSD. 0Ɨ�WH�UHR�0ƗRUL�WR�WƗWDX�WLNDQJD�H�RUD�DL. 7ƝQƗ�KRNL�NRXWRX�QJƗ�SRNRKLZL�NDKD�
R� WH�7DKǌKǌ� R� WH�0ƗWDXUDQJD� L� ZKDNDDUR� UDQJDWLUD� NL� WH� DWD� UDQJDKDX� L� WƝQHL� NDXSDSD� NLD�PǀKLR� WƗWRX� NL� te ahua o 
Whakapiki. 

(� WH� LZL�� H�ZKDL� DNH� QHL� NR� QJƗ� NǀUHUR� H� SƗ� DQD� NL� WH� NDXSDSD�:KDNDSLNL� L� WH� 5HR. +H�NRKLQJD�ZKDNDDUR� ƝQHL�� KH�
NRKLQJƗ�NǀUHUR�ƝQHL�QƗ�QJƗ�NDLDNR�R�QJƗ�NXUD��QƗ�QJƗ�UDQJDWLUD�R�QJƗ�ZƗQDQJD��QƗ�QJƗ�NDLZKDNDKDHUH�R�WH�NDXSDSD. Ki 
te aha? .L�WH�ZKDNDSDL�DNH�L�WR�WƗWDX�NDXSDSD��NLD�HNH�SDQXNX��HNH�7DQJDURD�WR�WƗWDX�UHR�0ƗRUL� 

Haumi e 
Hui e  
Taiki e 

___________________ 
Dr Rangi Matamua 
Director 
Kahukura Consultants 
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1.0 Executive summary 
1.1 This report contains findings from an analysis of a quantitative survey of 50 kaiako from selected kura, and a 

series of qualitative interviews with kaiako, principals and Whakapiki i te Reo (WKR) providers. This particular 
report is concerned with assessing the outcomes from the WKR programme, and particularly with the impact the 
SURJUDPPH�LV�KDYLQJ�RQ�WKH�UHR�0ƗRUL�GHYHORSPHQW�RI�VWXGHQWV, and the building of kaiako capability and kura 
capacity. 

1.2 7KH�SXUSRVH�RI�:.5�LV� WR�VXSSRUW�0ƗRUL�PHGLXP�schools and settings to strengthen their commitment to the 
SURYLVLRQ� RI� KLJK� TXDOLW\�0ƗRUL� ODQJXDJH� SURJUDPPHV� IRU� WKHLU� VWXGHQWV. Further to this, WKR programmes 
support kaiako capability and raise kura capacity and sustainability. The goal of WKR is to raise the competency 
and proficiency language levels of kaiako to increase students’ language development capability and to support 
FRPPXQLW\�DVSLUDWLRQV�WR�UHJHQHUDWH�WLNDQJD��PƗWDXUDQJD��DQG�WH�UHR�0ƗRUL�SDUWLFXODU�WR�0ƗRUL�PHGLXP schools 
DQG� VHWWLQJV�� LQ� FRQVXOWDWLRQ� ZLWK� WKH� ZKƗQDX�� KDSǌ� DQG� LZL1

1.3 7KH�:.5�SURJUDPPH�ZDV�UHSRUWHG�DV�KDYLQJ�D�SRVLWLYH�LPSDFW�RQ�DOO�IDFHWV�RI�WH�UHR�0ƗRUL�IRU�ERWK�NDLDNR�DQG�
students, including reading, writing, speaking, and quality and quantity of reo used. 

. Findings show that the WKR programme is 
UHSRUWHG�DV�KDYLQJ�D�SRVLWLYH�LPSDFW�RQ�WKH�UHR�0ƗRUL�DELOLW\�RI�NDLDNR�DQG�VWXGHQWV��0RUH�WKDQ���% of kaiako 
state that the programme had in some way LPSURYHG� WKHLU�RYHUDOO� UHR�0Ɨori proficiency. Likewise, WKR had 
improved the overall language proficiency of students from kura who had kaiako involved in the programme. 

1.4 Kaiako believe that the WKR programme is a worthwhile programme, and kaiako also stated that they would 
recommend the programme to other kaiako and other kura. Furthermore, most kaiako decided that they would 
like to repeat the WKR programme. 

1.5 .DLDNR�DOVR�EHOLHYH�WKDW�WKH�:.5�SURJUDPPH�KDV�LQFUHDVHG�ERWK�WKH�UHR�0ƗRUL�FDSDELOLW\�RI�WKH�NDLDNR�DQG�WKH�
capacity of the kura. In addition, the WKR programme was considered to have increased kaiako knowledge of 
second language teaching techniques. 

1.6 Principals believe that the programme has increased the capacity of the different kura and has had additional 
positive benefits for students. Principals stated that since undertaking the programme kaiako had taken on greater 
UHR�0ƗRUL�OHDGHUVKLS�UROHV�within the kura, and had developed new reo programmes and initiatives. 

1.7 7KH�SURYLGHUV�IHHO�WKDW�WKH�SURJUDPPHV�WKH\�KDYH�LPSOHPHQWHG�DUH�KHOSLQJ�WR�GHYHORS�WKH�UHR�0ƗRUL�DVSLUDWLRQV�
of kura and kaiako. They also believe that the WKR programme should continue to support kura and kaiako 
language teaching and learning opportunities into the future. 

1.8 )HHGEDFN� IURP�NDLDNR� VXJJHVWV� WKDW� WKH�:.5�SURJUDPPH�PLJKW�H[SORUH� WKH�RSWLRQ�RI�GHYHORSLQJ�D�ZƗQDQJD�
style approach, giving kaiako longer and more intense classes. Also, a collective approach by providers, kura and 
kaiako was forwarded as an efficacious idea. 

1.9 )LQGLQJV�VKRZ�WKDW�WKH�SURJUDPPH�VKRXOG�LQFUHDVH�LWV�IRFXV�RQ�VXSSRUWLQJ�VSRNHQ�UHR�0ƗRUL��ZKLOH�DW�WKH�VDPH�
time continuing its commitment to the unique tribal and regional dialects of some kura. 

                                                 
1 Ministry of Education (2009). Request for Proposal-Provision of Whakapiki i te Reo in-6HUYLFH�3URIHVVLRQDO�'HYHORSPHQW�)RU�0ƗRUL�0HGLXP�

Level 1 & 2 Teachers, p 3. 
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1.10 ,PSRUWDQW�LVVXHV�UDLVHG�LQFOXGHG�WKH�OLPLWHG�OHYHO�RI�UHR�0ƗRUL�RI�VRPH�RI�WKH�NDLDNR�RQ�WKH�:.5�SURJUDPPH. 
While this is not reflected in the quantitative data, the interviews show that a number of kaiako and providers 
believe that there now exists a lack of language ability among some kaiako. Additional issues raised include the 
role of Kura Auraki and Kura Reo Rua, and the lack of research data on the development of kaiako and student’s 
UHR�0ƗRUL� 

1.11 5HFRPPHQGDWLRQV� LQFOXGH� H[SORULQJ� ZƗQDQJD�� LQFUHDVLQJ� WKH� SURJUDPPHV� IRFXV� RQ� VSRNHQ� UHR� 0ƗRUL��
increasing interaction between kaiako, kura and providers, re-assessing the level of language needed to attend 
the programme, and the types of kura best suited to WKR, extending the length of time kaiako are involved in 
the WKR programme, and developing a regular research process to collect regular and robust data on the 
benefits of WKR. 
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2.0 Introduction 
Whakapiki i te Reo (WKR) is a Ministry of Education kaiako (teacher) professional development programme (PD) 
targeted at supporting designated LHYHO��������WR������UHR�0ƗRUL��NXUD�NDXSDSD��NXUD�Ɨ�LZL��NXUD�PRWXKDNH��VSHFLDO�
character schools), and immersion units; and LHYHO��������WR�����UHR�0ƗRUL��0ƗRUL-medium bilingual schools2

x strong establishmHQW�SURFHVVHV�IRU�0ƗRUL�PHGLXP�VFKRROV� 

. This 
programme relates to Ka Hikitia - Managing for Success: The 0Ɨori Education Strategy 2008-2012, which sets out the 
0LQLVWU\�RI�(GXFDWLRQ¶V�VWUDWHJLF�SODQ�IRU�0ƗRUL. ,WV�SULRULWLHV�IRU�0ƗRUL�/DQJXDJH�(GXFDWLRQ�DUH� 

x effective teaching and learning of and through WH�UHR�0ƗRUL� 

x strengthening the supply of quality teachers; and 

x EXLOGLQJ�WKH�HYLGHQFH�EDVH�IRU�PƗWDXUDQJD�0ƗRUL3

WKR has been designed to; 

. 

“…raise teacher linguistic capability to increase students’ language development and proficiency. WKR 
also supports community aspirations to regenHUDWH�WLNDQJD��PƗWDXUDQJD��DQG�WH�UHR�0ƗRUL�SDUWLFXODU�WR�
0ƗRUL-medium schools and settings, in FRQVXOWDWLRQ�ZLWK�NXUD�ZKƗQDX�DQG�NXUD�LZL4

The WKR programme is an integration of teaching and learning theories, effective teaching strategies and assessment 
processes that inform quality classroom practice

.” 

5

Initially the WKR programme was a University based professional development programme where teachers attended a 
University for professional development. From 2009 the programme changed from a University based teaching model 
to a kura-based programme where the programme providers delivered the PD to whole kura or a cluster of kura. 

. WKR focuses on developing the skills and knowledge base of 
participating kaiako to best deliver strategies that support the linguistic needs of students. The overarching vision is to 
ensure student’s language development is extended and their linguistic capabilities are fully maximised. 

The provision of PD in kura kDXSDSD�0ƗRUL�VHWWLQJV�ZDV�JHQHUDOO\ implemented across the whole kura. It included all 
teaching staff, ancillary and support staff. The expectation for whole kura involvement was led by the principal. 

In English medium settings where immersion and bilingual classes existed, only the teachers in the immersion and 
bilingual classes received the PD. 

Currently there are five providers delivering the WKR professional development programme. The providers are: 

x University of Auckland 

x University of Waikato 

x Te Whare :ƗQDQJD�R�$ZDQXLƗrangi 

x 7ǌKRH�(GXFDWLRQ�$XWKRULW\ 

                                                 
2 Ministry of Education (2009). Request for Proposal-Provision of Whakapiki i te Reo in-Service Professional Development fRU�0ƗRUL�0HGLXP�

Level 1 & 2 Teachers, p 3. 
3 Ministry of Education (2007). .D�+LNLWLD��0DQDJLQJ�IRU�6XFFHVV�0ƗRUL�(GXFDWLRQ�6WUDWHJ\�����-2013. 
4 Ministry of Education (2010). Request for Proposal-with respect to the Evaluation of Whakapiki i te Reo: A Teacher Professional Development 

Programme, p 4. 
5 Ministry of Education (2009). Request for Proposal-Provision of Whakapiki i te Reo in-Service Professional Development fRU�0ƗRUL�0HGLXP�

Level 1 & 2 Teachers, p 4. 
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x Victoria University 

These providers are contracted over a period of three years to provide services, and work with a different group of 
kaiako each year to deliver the WKR programme. The services include to: 

x develop collaborative relationships with kura leaders to share expertise, work together on effective teaching 
and learning opportunities, and inform kura decision making about students language achievement and success 
LQ�0ƗRUL�PHGLXP�VHWWLQJV, 

x review national and international theoretical studies and classroom inquiry to form the basis of the 
implementation and practice of the WKR professional development programme they deliver, 

x provide high quality professional learning opportunities that raise kaiako capability and raise kura capacity and 
sustainability in language teaching and learning programmes, 

x set priorities based on what ZRUNV� EHVW� WR� HQVXUH� VWXGHQWV� KDYH� DFFHVV� WR� KLJK� TXDOLW\� 0ƗRUL� ODQJXDJH�
education opportunities, 

x provide DSSURSULDWH�LQIRUPDWLRQ�WR�WKH�NXUD�DQG�RU�FOXVWHUV�WKDW�ZLOO�DVVLVW�WKHP�WR�LQYROYH�ZKƗQDX��KDSǌ�DQG�
iwi in decision making that focuses on developing and implementing te reo aspirations within their kura. 

The various WKR providers implement their own unique programme and approach to deliver the services explained 
above. While many programmes had similar components, each had its own particular structure based on kura language 
aspirations, goals and needs, and the providers own delivery model.  

Victoria University of Wellington: ,Q� $XJXVW� ����� 7H� .XUD�0ƗRUL�� )DFXOW\� RI� (GXFDWLRQ�� 9LFWRULD� 8QLYHUVLW\� RI�
Wellington, secured one of the Whakapiki i te reo (WKR) contracts with the Ministry of Education. 7H�.XUD�0ƗRUL�
(VUW) agreed to deliver their services through a whole kura-based programme and/ or a cluster kura arrangement. The 
VUW WKR programme involved four kura from three regions including; Te Tai Tokerau and Te Whanganui-Ɨ-Tara, 
who are following the whole kura-EDVHG�SURJUDPPH��DQG�7H�7DL�5ƗZKLWL� who have a cluster kura arrangement. The 
VUW WKR programme has three components of delivery: online, face-to-face and podcast. Each component has a 
number of aspects, activities or information that contributes to the overall programme. The ‘Online Component’ has 
material that is available to participants via the Internet and/ or computer. The ‘Face-to-Face Component’ is activities 
that take place between the in-school facilitator, colleagues, regional coordinator or students. The ‘Podcast Component’ 
is material that is downloaded to and viewed on the iPod. Technology plays a strong role in this approach with the use 
of podcasts, iTouch as well as using a language acquisition self assessment tool, where teachers examine their own 
language learning strategies6

7H�:KDUH�:ƗQDQJD�R�$ZDQXLƗUDQJi: 7KH�$ZDQXLƗUDQJL�PRGHO� LV�EDVHG�RQ�NQRZLQJ� WKH� VWXGHQWV�0ƗRUL� ODQJXDJH�
proficiency levels and needs in order to achieve the learning outcomes.

. 

7

                                                 
6 Victoria University of Wellington (2010). Whakapiki i te Reo: Milestone 2, p 41-42. 

 7KLV� LV� DFKLHYHG� E\� $ZDQXLƗUDQJL�:.5�
facilitators working with teachers from participating kura to increase tKHLU�0ƗRUL� ODQJXDJH� SURficiency and teaching 
ability. 

7 7H�:KDUH�:ƗQDQJD�R�$ZDQXLƗUDQJL�������. 0LOHVWRQH�WZR�UHSRUW��:KDNDSLNL�L�WH�5HR��%HWZHHQ�0LQLVWU\�RI�(GXFDWLRQ�DQG�7H�:KDUH�:ƗQDQJD�
R�$ZDQXLƗUDQJL��S��� 
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“This is done by assessing the teacher’s language, observing and evaluating their teaching in the 
PHGLXP�RI�0ƗRUL�DQG�SURYLGLQJ�feedback. The facilitators also model sound teaching practice that 
models WLNDQJD�0ƗRUL�DQG�second language methodology as appropriate.”8

7KH�$ZDQXLƗUDQJL�:.5�IDFLOLWDWRUV�VSHQG�D�PLQLPXP�RI�DQ�KRXU�HDFK�ZHHN�ZLWK�WHDFKHUV�IRFXVLQJ�RQ�WKH�IROORZLQJ�
four major areas: 

 

x vocabulary 

x grammar 

x phonology 

x 0ƗRUL�GLVFRXUVH 

The programme involved a number of Level 1 (81% – 100% UHR�0ƗRUL) immersion kura in the Bay of Plenty region. 
The kura focused on cultural autonomy, intellectual autonomy and health and well-being of students. The governance 
bodies of the kura have long standing links with the community. The local WH� UHR�0ƗRUL� dialect and traditions are 
fostered and maintained as the basis of the school’s vision.  

7ǌKRH�(GXFDWLRQ�$XWKRULW\� 7KH�7ǌKRH�(GXFDWLRQ�$XWKRULW\��7($��has developed a ‘kaupapa a iwi’ methodology to 
deliver the WKR programme within their participating kura. This approach is based on their five W’s model9

x whakapapa 

 which 
includes: 

x whanaungatanga 

x ZƗQDQJD 

x whakairo 

x whakairia 

The TEA approach has seen participants and TEA facilitators work together to set individual goals according to their 
own needs.10

Waikato University: Previous WKR contracts with Waikato University allowed teachers to be released from their 
classrooms for six months to undertake intensive study in second language teaching. This particular approach afforded 
teachers the opportunity to, 

 Facilitators visit kura on a fortnightly basis working with kaiako to provide supervision and mentoring, 
give feedback and help with developing resources and planning. TEA is focused on developing kaiako within the 
YDULRXV�7ǌKRe schools WR�GHOLYHU�7ǌKRH�UHR�DQG�PDLQWDLQ�WKH�SULQFLSOHV�RI�7ǌKRH�PƗWDXUDQJD� 

“...learn and practice second language teaching methodologies, reflect on their own teaching practice 
and to create some change to their teaching practice.”11

However, this approach has been changed to a kura-based te reo teaching and learning programme for kaiako. Waikato 
Whakapiki Reo LV�PDQDJHG�XQGHU� WKH� DXVSLFHV�RI� WKH�6FKRRO� RI�0ƗRUL� DQG�3DFLILF�'HYHORSPHQW� DQG� WKH�RIILFHV� DUH�

 

                                                 
8 7H�:KDUH�:ƗQDQJD�R�$ZDQXLƗUDQJL�������. 0LOHVWRQH�WZR�UHSRUW��:KDNDSLNL�L�WH�5HR��%HWZHHQ�0LQLVWU\�RI�(GXFDWLRQ�DQG�7H�:KDUH�:ƗQDQJD�

R�$ZDQXLƗUDQJL��S��� 
9 Ministry of Education (2009). Contract No. 387-������%HWZHHQ�0LQLVWU\�RI�(GXFDWLRQ�DQG�7ǌKRH�(GXFDWLRQ�$XWKRULW\� p 10. 
10 7ǌKRH�(GXFDWLRQ�$XWKRULW\���������:KDNDSLNL�L�WH�5HR��0LOHVWRQH����S���� 
11 University of Waikato (2010). Whakapiki i te Reo: Milestone 4, p 2. 
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based at the Ruakura Satellite Campus in Hamilton. Two facilitators are employed by the University as Senior Tutors to 
manage the contract. This contract was signed at the end of October 2009 and the negotiations and liaison with the kura 
involved began in the fourth term of that year. 

The programme involved two kura in the Waikato region. .XUD��� LV�D�ZKƗQDX�DQG� LZL�EDVHG kura and Kura 2 is an 
English medium school with a Rumaki unit. TH�UHR�0ƗRUL�LV�D�FRPSXOVRU\�VXEMHFW�Ior all children from years 8 to 10 in 
the English medium school. 

Auckland University: $XFNODQG�8QLYHUVLW\�LPSOHPHQW�D�PHQWRU�DSSURDFK�WR�FUHDWH�SHUVRQDO�SODQV�DQG�0ƗRUL�ODQJXDJH�
goals for kaiako. This approach is based on two 18-month cycles as opposed to three 12-month cycles.12

WKR review 

 The 
SURJUDPPH�LV�RSHUDWLQJ�DW�VL[�(QJOLVK�PHGLXP�VFKRROV�WKDW�KDYH�UHR�0ƗRri bilingual and immersion units attached to 
them. $�IHDWXUH�RI�WKH�7ƗPDNL Makaurau model is the involvement of a Resource 7HDFKHU�RI�0ƗRUL as a collaborative 
partner in the delivery of the Whakapiki Reo programme within the West and Central Auckland schools. The Resource 
7HDFKHU�RI�0ƗRUL�HQDEOHV�D�UHFLSURFDO�UHODWLRQVKLS�WKDW�PD[LPLVHV�WKH�PXWXDO�JRals of improving teacher and student 
0Ɨori language proficiency. This role brings ‘local knowledge’ of the target kura and teachers to help shape, refine and 
reinforce Whakapiki programme goals.  

In July 2010, the Ministry of Education moved to undertake a review of the WKR programme. The intention of the 
evaluation was to investigate the overall effectiveness of the WKR programme. In particular, the evaluation project was 
to: 

x identify best practice and pedagogy to improve student language learning, 

x identify the quality of the professional learning programme that has been provided by the PD providers to raise 
kaiako capability, kura capacity and sustainability in language teaching and learning programmes, 

x identify the kuUD� ZKƗQDX� SULRULWLHV� WKDW� ZRUN� EHVW� WR� HQVXUH� VWXGHQWV� KDYH� DFFHVV� WR� KLJK� TXDOLW\� 0ƗRUL�
language education opportunities, 

x identify the range of professional development support services and National Co-ordinator services including 
resourcing established in kura settings, 

x provide evidence of the progress kaiako and students have made in their language development throughout the 
duration of the programme, 

x identify the areas that require further improvement to maximise students’ language development. 

In January 2011, a contract was signed between the Ministry of Education and Kahukura Consultants Ltd13

                                                 
12 Auckland University (2010). Whakapiki i te Reo: Milestone Report 2, p 3. 

, enabling 
Kahukura to undertake the evaluation of WKR. The contract period was from January to August 2011. This report 
contains the findings from the WKR evaluation in accordance with the milestones and priorities detailed in the contract. 

13 Ministry of Education (2011). Contract No. 383 4852. 
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3.0 Methodology 
3.1 Whakapiki i te reo evaluation methodology 
To collect the data for this project, both quantitative and qualitative methods were implemented, and were combined 
along with a detailed review of the various reports and documents related to WKR. This combination or multiple 
method14 approach to the research helped to strengthen the findings by compensating for the limitations of a single 
method approach.15 It is believed that using more than one method to gather the data, gives additional support to any 
findings, as issues that arise within the quantitative research can be further examined in the qualitative section. 
Furthermore, if findings differ between methods a mixed approach will identify areas that need further research.16

The three approaches used to collect the data were: 

 

x a quantitative survey of a group of teachers who have completed the WKR programme, 

x a series of face-to-face interviews with a selection of teachers, principals and providers involved in the WKR 
programme, 

x a review of the various reports and documents related to the WKR programme. 

3.2 Quantitative research 
A number of providers are currently contracted to deliver the WKR programme. These providers are: 

x 7ǌKRH�(GXFDWLRQ�$XWKRULW\ 

x Victoria University of Wellington Faculty of Education 

x 7H�:KDUH�:ƗQDQJD�R�$ZDQXLƗUDQJL 

x The University of Waikato, and 

x The University of Auckland 

The schools involved in the WKR project during 2009-2010 comprised Kura Reo Rua (bilingual schools), 
Rumaki and Reo Rua in Kura Auraki (bilingual and immersion units in English medium settings) and Kura 
5HR�0ƗRUL��WRWDO�LPPHUVLRQ�VFKRROV��� 

To collect the quantitative data, a questionnaire was developed (see appendix 1) and distributed to the staff 
from the above kura who were involved in, and completed the WKR programme between 2009 and 2010. 
Once the questionnaire was completed, it was returned for analysis and storage. The questionnaire was 
developed to collect quantitative data only. There were no qualitative questions in the questionnaire, as this 
information was acquired during the face-to-face discussions. In all 50 questionnaires were completed and 
returned. 

                                                 
14 Minichello, V., Aroni, R.,  Timewell, E., &  Alexander, L. (1996). In-depth Interviewing. 
15 Fielding, N.G., & Fielding, J.L. (1986). Linking Data. 
16 Brewer, J., & Hunter, A. (1989). Multi-method Research p 17. 
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3.3  Self assessment 
Due to the relatively high cost and the lengthy time pHULRG�DVVRFLDWHG�ZLWK�H[WHUQDO�DVVHVVPHQWV�RI�SDUWLFLSDQW¶V�0ƗRUL�
ODQJXDJH� SURILFLHQF\�� WKLV� VXUYH\� DVNHG� WKRVH� LQYROYHG� LQ� WKH� SURMHFW� WR� VHOI� DVVHVV� WKHLU� 0ƗRUL� ODQJXDJH� VNLOOV. 
([WHQVLYH� ZRUN� XQGHUWDNHQ� E\� 7H� 3XQL� .ǀNLUL17 shows that self assessment through general proficiency questions 
provides data that is both valid and reliable. Furthermore, this form of language assessment is an accepted tool for both 
foreign and second language learners18

3.4 Quantitative data collation and analysis 

. 

All data gathered from the questionnaire was collated using a Microsoft 2000 database specifically designed for the 
purpose of this survey. Analysis of the data was confined to a descriptive account of the overall response to specific 
questionnaire items, and a correlation between particular items of focused inquiry. 

3.5 Qualitative research 
The qualitative approach allows the researcher to become immersed in the research in order to answer the main research 
question.19

The qualitative data for this research project was collected during a series of face-to-face discussions. Nine WKR kura 
located throughout the five provider regions were selected and asked to participate in the research. Once the various 
kura had agreed to the project, the principal research officer travelled to the kura and interviewed principals and kaiako. 
In addition to interviewing staff from the various kura, the providers were also interviewed to give their own 
perspective of the WKR programme as it was implemented in these kura. 

 In addition, the qualitative approach involves methods that examine the social aspects of human beings and 
the influence of the wider environment. It provides flexibility to interpret underlying meanings, language and themes 
from a contextual base that may not emerge through a quantitative approach. 

The face-to-face interviews gave the kura staff and providers the opportunity to discuss aspects of the WKR programme 
in-depth. Generally, the discussions were largely unstructured, although they were guided by the interview schedules. 
All face-to-face interviews were recorded onto audiotape and transcribed for subsequent analysis. All together 29 
individual and group interviews were conducted. 

3.6 Qualitative analysis 
To analyse the qualitative data, a thematic analysis was applied. A thematic approach involves “identifying, analysing 
and reporting patterns (themes) within data”20. Thematic analysis allows the flexibility for data to be interpreted from a 
data or theory perspective or both. Data driven analysis enables themes to be determined from the raw data itself, and 
not from pre-existing theory or assumptions held by the researcher.21

                                                 
17 7H�3XQL�.ǀNLUL��(2000). A comparative evaluation of four self-DVVHVVPHQW�LQVWUXPHQWV�RI�0ƗRUL�ODQJXDJH�SURILFLHQF\��:HOOLQJWRQ��7H�3XQL�.ǀNLUL 

 It is further argued that themes can be determined 
from prior research, but should only be applied to data of a similar nature. Therefore, a thematic content analysis 
approach was implemented for this research project. 

18 Oscarson, M. (1997). Self-assessment of foreign and second language proficiency, in C. Clapham and D. Corson (eds) Encyclopaedia of 
Language and Education, Vol. 7: Language Testing and Assessment. Kluwer Academic Publishers. 

19 Bishop, R. (1999)��.DXSDSD�0ƗRUL�UHVHDUFK��$Q�LQGLJHQRXV�DSSURDFK�WR�FUHDWLQJ�NQRZOHGJH� 
20 Braun. V, & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3 (2), pp. 77-101. 
21 Boyatzis, R. (1998). Transforming qualitative information: thematic analysis and code development. 
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3.7 Research questions 
The research questions were created to gather the most appropriate data and to respond to the key points of the 
evaluation which were to: 

x investigate the overall effectiveness of the Whakapiki i te Reo, teachers professional development programme; 

x identify best practice and pedagogy to improve student language learning; 

x identify the quality of the professional learning programme that has been provided by the PD providers to raise 
kaiako capability and kura capacity and sustainability in language teaching and learning programmes; 

x LGHQWLI\� WKH� NXUD� ZKƗQDX� SULRULWLHV� WKDW� ZRUN� EHVW� WR� HQVXUH� VWXGHQWV� KDYH� DFFHVV� WR� KLJK� TXDOLW\� 0ƗRUL�
language education opportunities; 

x identify the range of PD support services and National Co-ordinator services including resourcing established 
in kura settings; 

x provide evidence of the progress kaiako and students have made in their language development throughout the 
duration of the programme; and 

x identify the areas that require further improvement to maximise student’s language development. 

There were three different sets of interview questions for this study (see appendix 2). The first set of questions were 
specifically directed at the teachers involved in the WKR programme. The second set of questions were for the 
principals or Deputy Principals, and the final group of questions were for the providers. 

3.8 Research participants 
The selection of research participants was crucial to this study. Fortunately, the researcher was able to draw from 
existing relationships between the Ministry of Education and various providers. These existing networks acted as an 
introduction for the researcher to contact and work with each of the kura and providers. The researcher in collaboration 
with the Ministry and providers identified actual research participants, particularly in regards to the face-to-face 
interviews. 

3.9 0ƗRUi research and methodologies 
)RU� WKH� SXUSRVHV� RI� WKLV� SURMHFW�� D�0ƗRUL� UHVHDUFK� PHWhodology was applied. Research is in essence the pursuit of 
knowledge, which is ‘the key to the world and everything in it’.22

Research methodologies are concerned with the gathering of data and the systematic investigation of findings 
uncovered by the research. Methodologies are the measures, methods and procedures used in research. In more recent 
WLPHV�� WKHUH�KDYH�EHHQ�PRYHV� WR�GHYHORS�QHZ�PHWKRGRORJLHV� IRU�0ƗRUL� UHVHDUFK��DQG� WKRVH�UHVHDUFKLQJ�ZLWKLQ�0ƗRUL�
fields are encouraged to help in this development.

 'LVVDWLVIDFWLRQ�IRU�0ƗRUL�KDV�FRPH�DERXW�E\�EHLQJ�
examined and studied in terms of western scientific knowledge. The application of ethnocentric methods to analyse and 
GHVFULEH�0ƗRUL� LV� VHHQ� E\�PDQ\� DV� XQDFFHSWDEOH� DQG� FDQ� RIWHQ� SURGXFH� LQDFFXUDWH� ILQGLQJV. ,Q� UHFHQW� WLPHV��0ƗRUL�
DFDGHPLFV�KDYH�PRYHG�WRZDUGV�H[SORULQJ�0ƗRUL�UHVHDUFK�PHWKRGRORJLHV�DQG�NDXSDSD�0ƗRUL�UHVHDUFK�SURMHFWV��which 
better suit the needs of the group under investigation. 

23

                                                 
22 Mutu, M. (1998). Barriers to Research. 

 While the above western scientific research methods give the 
project a robusW�UHVHDUFK�SURFHVV�WKDW�SHUPLWV�WKH�V\VWHPDWLF�FROOHFWLRQ�RI�GDWD��D�UDQJH�RI�0ƗRUL�UHVHDUFK�SULQFLples and 

23 Smith, L. (1998). Towards the New Millennium, p 12. 
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culturally safe practices were applied. 7KH�0ƗRUL�SULQFLSOHV�DQG�Sractices implemented in this research included, but 
were not limited to: 

x 7H�5HR�0Ɨori 

x Whanaungatanga 

x Manaakitanga 

x Aroha 

x Karakia 

x Koha 

x 0ƗWDXUDQJD 
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4.0 Results 
4.1 Quantitative findings 
Below are the findings from the quantitative component of the research. A total of 50 questionnaires were completed, 
but not all questions were completed by some respondents. 

4.1.1 Participant information 
A total of 50 kaiako completed questionnaires, 20% were Male and 80% were female (Table 1 and Figure 1). The age 
distribution is from 25 to 69 years of age (Table 2 and Figure 2). The vast majority of those who completed 
questionnaires are aged between 30 and 54 years. 

Table 1: Total number surveyed and gender 
Gender breakdown Number % 
Male 10 20% 
Female 40 80% 
Total 50 100% 

 

Figure 1: Total number surveyed and gender 
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Table 2: Age distribution24

Age 
 

Number % of responses 
15-19:  0 0.0% 
20-24:  0 0.0% 
25-29: 2 4.3% 
30-34: 10 21.2% 
35-39: 10 21.2% 
40-44: 6 12.8% 
45-49: 6 12.8% 
50-54: 8 17.0% 
55-59: 0 0.0% 
60-64: 4 8.5% 
65-69: 1 2.1% 
70-74: 0 0.0% 
75-79: 0 0.0% 
80 + 0 0.0% 
Total 47 100.0% 

 

Figure 2: Age distribution 
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24 Three participants did not respond to this question. 
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Participants were asked to state their iwi affiliation. Multiple responses were given by most participants. Forty-eight per 
cent RI�SDUWLFLSDQWV�DIILOLDWH�ZLWK�7ǌKRH��1JƗWL�3RURX��:DLNDWR��1JƗ�3XKL�DQG�7DUDQDNL. Responses for iwi affiliation 
are shown in Table 3 and Figure 3. 

Table 3: Iwi affiliation 
Iwi Number % 
7ǌKRH 12 11.6% 
1JƗWL�3RURX 12 11.6% 
Waikato 10 9.7% 
1JƗ�3XKL 8 7.7% 
Taranaki 8 7.7% 
:KDNDWǀKHD 6 5.8% 
Te Arawa 6 5.8% 
1JƗWL�5DXNDZD 6 5.8% 
1JƗWL�7ǌZKDUHWRD 6 5.8% 
1JƗWL�0DQLDSRWR 6 5.8% 
1JƗWL�.DKXQJXQX 4 3.8% 
1JƗWL�$ZD 4 3.8% 
1JƗWL�0DQDZD 2 1.9% 
Tainui 2 1.9% 
7H�:KƗQDX�$SDQXL 2 1.9% 
NJƗWL�:KƗWXD 2 1.9% 
Te Aupouri 1 0.9% 
1JƗWL�.XUL 1 0.9% 
Ngai Takoto 1 0.9% 
1JƗL�7H�5DQJL 1 0.9% 
1JƗWL�3ǌNHQJD 1 0.9% 
Ngati Whakaue 1 0.9% 
Tuhourangi 1 0.9% 
1JƗL�7DPDQXKLUL 1 0.9% 
Total 104 100% 
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Figure 3: Iwi affiliation 
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Question 7 asked participants to identify who got them involved in the WKR programme. Multiple answers were given 
by some respondents. Half of those surveyed said that the principal got them involved in the programme, 23%25

Table 4: Who got you involved in the project? 

 stated 
that it was the provider, and 17% identified the school. Findings for question 7 are shown in Table 4 and Figure 4. 

Who got you involved in the project? Number % 
Principal 30 50.0% 
Other teachers 6 10.0% 
School 10 16.6% 
Ministry 0 0.0% 
Friends 0 0.0% 
Provider 14 23.3% 
Total 60 100% 

 

Figure 4: Who got you involved in the project? 
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25 Percentages throughout the report have been rounded up or down to the nearest per cent. 
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4.1.2 3URILFLHQF\�DQG�XVH�RI�WH�UHR�0ƗRUL26

Participants were asked to rate their overall proficiency in te UHR�0ƗRUL. The majority of respondents, 67%, rated their 
overall proficiency as either ‘confident’ or ‘advanced’. Thirteen per cent said their reo proficiency was at an 
‘intermediate’ level, and 21% stated their reo proficiency was ‘fluent’. There were no responses to ‘absolute beginner’, 
or ‘beginner’. Findings for overall proficiency are shown in Table 5 and Figure 5. 

 

Table 5: Overall proficiency in te UHR�0ƗRUL27

What is your overall proficiency in te UHR�0ƗRUL" 
 

Number % of responses 
Absolute beginner (only a few words) 0 0.0% 
Beginner (some simple sentences) 0 0.0% 
Intermediate (related to familiar topics) 6 12.5% 
Confident (on a range of topics) 18 37.5% 
Advanced (most situations) 14 29.1% 
Fluent (all situations) 10 20.8% 
Total 48 100% 

 

Figure 5: What is your overall proficiency in te UHR�0ƗRUL" 

 

                                                 
26 )RU�DQDO\VLV�E\�.XUD�5HR�0ƗRUL��,PPHUVLRQ�VFKRROV���.XUD�5HR�5XD��%LOLQJXDO�VFKRROV��DQG�5XPDNL�DQG�5HR�5XD�Ln Kura Auraki (Immersion 

and bilingual units in English medium) see Appendix 3. 
27 Two participants did not respond to this question. 

tŚĂƚ�ŝƐ�ǇŽƵƌ�ŽǀĞƌĂůů�ƉƌŽĨŝĐŝĞŶĐǇ�ŝŶ�ƚĞ�ƌĞŽ�DĈŽƌŝ͍  
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One third of respondents stated that they have no problem understanding what is being talked about, and 50% 
understand almost all discussions on a wide range of topics. Seventeen per cent of respondents understand most of what 
is being said if it’s not too fast. )LQGLQJV�IRU�XQGHUVWDQGLQJ�RI�VSRNHQ�0ƗRUL�DUH�VKRZQ�LQ�7DEOH���DQG�)LJXUH��� 

Table 6: <RXU�XQGHUVWDQGLQJ�RI�VSRNHQ�0ƗRUL28

:KDW�LV�\RXU�XQGHUVWDQGLQJ�RI�VSRNHQ�0ƗRUL" 
 

Number % of responses 
Don’t really understand anything 0 0.0% 
Recognise simple sentences and words 0 0.0% 
Understand mostly if the topic is something I know 0 0.0% 
Understand most of what is being said if its not too fast 8 16.6% 
Understand almost all discussions on a wide range of topics 24 50.0% 
No problem understanding what is being talked about 16 33.3% 
Total 48 100% 

 

Figure 6: :KDW�LV�\RXU�XQGHUVWDQGLQJ�RI�VSRNHQ�0ƗRUL" 

 

                                                 
28 Two participants did not respond to this question. 
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4XHVWLRQ����RI�WKH�VXUYH\�VKHHW�DVNHG�SDUWLFLSDQWV�WR�DVVHVV�WKHLU�DELOLW\�WR�VSHDN�WH�UHR�0ƗRUL. Eight per cent said that 
they had started using te reo with confidence and 64% are uVLQJ�UHR�0ƗRUi confidently in most cases. Twenty-eight per 
cent are completely confident in using their reo. No participants felt their speaking ability was at a beginner or basic 
level. Responses to question 10 are shown in Table 7 and Figure 7. 

Table 7: $ELOLW\�WR�VSHDN�WH�UHR�0ƗRUL 
:KDW�LV�\RXU�DELOLW\�WR�VSHDN�WH�UHR�0ƗRUL" Number % of responses 
Only know a few words 0 0.0% 
Able to use some basic sentences 0 0.0% 
Participating in conversations on topics I am familiar with 0 0.0% 
Starting to use my reo regularly with confidence 4 8.0% 
8VLQJ�UHR�0ƗRUL�FRQILGHQWO\�LQ�PRVW�FDVHV 32 64.0% 
Completely confident in using my reo 14 28.0% 
Total 50 100% 

 

Figure 7: :KDW�LV�\RXU�DELOLW\�WR�VSHDN�WH�UHR�0ƗRUL" 
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Four per FHQW�RI�UHVSRQGHQWV�WR�WKLV�VWXG\�DUH�DEOH�WR�UHDG�WH�UHR�0ƗRUL�RQ�WRSLFV they are familiar with, and 9% are able 
WR�UHDG�LQ�WH�UHR�0ƗRUL�UHgarding a range of topics. Fifty-three per cent are confident reading most reo except perhaps 
other dialects and 33% DUH�FRPSOHWHO\�FRQILGHQW�LQ�UHDGLQJ�WH�UHR�0ƗRUL. These results are shown in Table 8 and Figure 
8. 

Table 8: Ability to read te reo 0ƗRUL�ZLWK�XQGHUVWDQGLQJ29

What is your ability to read te UHR�0ƗRUL�ZLWK�XQGHUVWDQGLQJ" 
 

Number % of responses 
Only recognise a few words 0 0.0% 
Able to read very basic sentences 0 0.0% 
Able to read reo on some topics I am familiar with 2 4.4% 
Able to read reo regarding a range of topics 4 8.8% 
Confident reading most reo except perhaps other dialects 24 53.3% 
&RPSOHWHO\�FRQILGHQW�LQ�UHDGLQJ�WH�UHR�0ƗRUL 15 33.3% 
Total 45 100% 

 

Figure 8: What is your ability to read te reo 0ƗRUL�ZLWK�XQGHUVWDQGLQJ" 
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29 Five participants did not respond to this question. 

tŚĂƚ�ŝƐ�ǇŽƵƌ�ĂďŝůŝƚǇ�ƚŽ�ƌĞĂĚ�ƚĞ�ƌĞŽ�DĈŽƌŝ�ǁŝƚŚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ͍ 
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Thirty-seven per cent of those interviewed are completely confident in writing in te UHR�0ƗRUL��DQG���% are confident 
enough to write about most topics and contexts. Fifteen per cent are able to write their thoughts and short stories, and 
7% are able to write short paragraphs on familiar topics. )LQGLQJV�IRU�DELOLW\�WR�ZULWH�LQ�WH�UHR�0ƗRri are shown below in 
Table 9 and Figure 9. 

Table 9: $ELOLW\�WR�ZULWH�LQ�WH�UHR�0ƗRUL30

:KDW�LV�\RXU�DELOLW\�WR�ZULWH�LQ�WH�UHR�0ƗRUL" 
 

Number % of responses 
1RW�DEOH�WR�ZULWH�UHR�0ƗRUL�H[FHSW�IRU�VRPH�VLPSOH�ZRUGV 0 0.0% 
Able to write very simple sentences and notes 0 0.0% 
Able to write short paragraphs on familiar topics 3 6.5% 
Able to write about my thoughts and short stories 7 15.2% 
Confident to write about most topics and contexts 19 41.3% 
Completely confident in writing in tH�UHR�0ƗRUL 17 36.9% 
Total 46 100% 

 

Figure 9: :KDW�LV�\RXU�DELOLW\�WR�ZULWH�LQ�WH�UHR�0ƗRUL" 
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30 Four participants did not respond to this question. 
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Five per cent of those who completed surveys stated that they are using no UHR�0ƗRUL���% only use a few words every 
so often and 23% use simple sentences sometimes. These respondents teach in Kura Reo Rua and Rumaki and Reo Rua 
in Kura Auraki – English medium schools (see appendix 3, page 68). Twenty-six per FHQW� XVH� WH� UHR�0Ɨori often at 
certain times, 14% use te reo 0ƗRUL�PRVW�RI�WKH�time, and 26% XVH�0ƗRUL�LQ�DOO�VLWXDWLRQV. 5HVXOWV�IRU�OHYHO�RI�UHR�0ƗRUL�
use are shown in Table 10 and Figure 10. 

Table 10: Usage of te UHR�0ƗRUL31

:KDW�LV�\RXU�XVDJH�RI�UHR�0ƗRUL" 
 

Number % of responses 
Nothing (no reo being used) 2 4.7% 
Every so often (only using a few words) 3 6.9% 
Speaking sometimes (simple sentences used sometimes) 10 23.2% 
Reasonably common use (used often at certain times) 11 25.6% 
Common use (most of the time reo is being spoken) 6 13.9% 
Full usage (reo only is used in all situations) 11 25.6% 
Total 43 100% 

 

Figure 10: What is your usage of te UHR�0ƗRUL" 
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31 Seven participants did not respond to this question. 
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4.1.3 Impact of Whakapiki i te Reo on teachers 
Question 14 asked teachers involved in WKR to assess the impact the programme has had on their overall te UHR�0ƗRUL�
proficiency. Eight per cent said their proficiency had increased beyond their expectations, 35% stated that the 
programme had significantly increased their proficiency and 26% thought there had been a noticeable increase in their 
reo proficiency. Twenty-two per cent said there had been a small increase and 6% thought their proficiency had slightly 
increased. Only 2 per cent stated there had been no increase at all. Responses to question 14 are shown in Table 11 and 
Figure 11. 

Table 11: Impact of Whakapiki on te UHR�0ƗRUL�SURILFLHQF\32

+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�\RXU�RYHUDOO�UHR�0ƗRUL�
proficiency? 

 
Number % of responses 

No, not at all 1 2.0% 
Very slightly 3 6.1% 
There has been a small increase in my reo proficiency 11 22.4% 
There has been a noticeable increase in my reo proficiency 13 26.5% 
The programme has significantly increased my proficiency 17 34.7% 
My proficiency has increased beyond my expectations 4 8.2% 
Total 49 100% 

 

Figure 11: Has the Whakapiki programme increased your overall te UHR�0ƗRUL�SURILFLHQF\" 

 

                                                 
32 One participant did not respond to this question. 
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Participants were asked to state how the WKR programme had increased their understanding of te reo. Four per cent 
said it had not increased at all, while 9% said their understanding had increased just slightly. Twenty-eight per cent felt 
that their language understanding had noticeably increased, and 23% thought their understanding had increased beyond 
their expectations. Findings are shown below in Table 12 and Figure 12. 

Table 12: Impact of Whakapiki on understanding te reo MƗRUL33

Has the Whakapiki programme increased your understanding of reo 
0ƗRUL" 

 
Number % of responses 

No, not at all 2 4.2% 
Very slightly 4 8.5% 
There has been a small increase in my understanding 10 21.2% 
There has been a noticeable increase in my understanding 13 27.7% 
It has significantly increased my understanding 7 14.9% 
My understanding has increased beyond my expectations 11 23.4% 
Total 47 100% 

 

Figure 12: Has the Whakapiki programme increased your understanding of te reR�0ƗRUL" 
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33 Three participants did not respond to this question. 
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Sixteen per cent of teachers surveyed stated that the programme had not increased the amount of reo they use, and 26% 
felt that it had only changed slightly. Thirty-two per cent of those surveyed felt the amount of reo they used had 
significantly increased, and 12% VDLG�WKH\�QRZ�VSHDN�0ƗRUL�DOO�RI�WKH�WLPH. Results are shown in Table 13 and Figure 
13. 

Table 13: Impact of Whakapiki on te reo 0ƗRUL�use 
Has the Whakapiki programme increased the amount of reo 
0ƗRUL�\RX�XVH" 

Number % of responses 

No, it has decreased 0 0.0% 
There has been no change 8 16.0% 
It has changed slightly 13 26.0% 
There has been a noticeable increase 7 14.0% 
There has been a significant increase 16 32.0% 
,�DP�QRZ�VSHDNLQJ�WH�UHR�0ƗRUL�DOO�RI�WKH�Wime 6 12.0% 
Total 50 100% 

 

Figure 13: Has the Whakapiki programme increased the amount of te UHR�0ƗRUL�\RX�XVH" 
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Thirteen per cent of participants to the survey felt that the Whakapiki programme had greatly improved the quality of te 
UHR�0ƗRUL� WKH\� XVH�� DQG� �6% thought it had increased significantly. Twenty-two per cent thought there had been a 
noticeable increase and 35% felt there had been a slight change. Results are shown in Table 14 and Figure 14. 

Table 14: Impact of Whakapiki on quality of te UHR�0ƗRUL34

Has the Whakapiki programme increased the quality of reo 
0ƗRUL�\RX�XVH" 

 
Number % of responses 

No, it has decreased 0 0.0% 
There has been no change 2 4.3% 
It has changed slightly 16 34.8% 
There has been a noticeable increase 10 21.7% 
There has been a significant increase 12 26.1% 
The quality of my language has greatly improved 6 13.0% 
Total 46 100% 

 

Figure 14: Has the Whakapiki programme increased the quality of te rHR�0ƗRUL�\RX�XVH" 
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34 Four participants did not respond to this question. 
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Question 18 asked teachers to assess how the Whakapiki programme has increased the amount of reo they use with 
students. Two per cent said that it had remained the same, 31% stated it had improved slightly and 25% felt there had 
been a noticeable increase. Eighteen per cent decided that the language they use with students had greatly improved. 
Results for question 18 are shown in Table 15 and Figure 15. 

Table 15: Impact of Whakapiki on te reo 0ƗRUL�used with students35

+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�
you use with your students? 

 
Number % of responses 

No, it has decreased 0 0.0% 
It has remained the same 1 2.0% 
It has improved slightly 15 30.6% 
There has been a noticeable increase 12 24.5% 
There has been a significant increase 12 24.5% 
The reo used with students has greatly improved 9 18.4% 
Total 49 100% 

 

Figure 15: Has the Whakapiki programme increased the amount of te UHR�0ƗRUL�\RX�XVH�ZLWK�\RXU�
students? 
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35 One participant did not respond to this question. 
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Respondents were asked to assess the impact the Whakapiki programme has had on their classroom practice. All stated 
that there has been some improvement due to WKR. Twenty-eight per cent stated there had been a slight improvement 
and 23% thought there had been a noticeable improvement. Thirty-five per cent said there had been a significant 
improvement while 15% stated their UHR�0ƗRUL�FODVVURRP�SUDFWLFe had greatly improved. Findings are shown in Table 
16 and Figure 16. 

Table 16: Impact of Whakapiki on classroom practices IRU�WH�UHR�0ƗRUL36

Has the Whakapiki programme improved your classroom practices 
fRU�WH�UHR�0ƗRUL" 

 
Number % of responses 

No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 13 27.0% 
There has been a noticeable improvement 11 23.0% 
There has been a significant improvement 17 35.4% 
0\�UHR�0ƗRUL classroom practice has greatly improved 7 14.6% 
Total 48 100% 

 

Figure 16: Has the Whakapiki programme improved your classroom practicHV�IRU�WH�UHR�0ƗRUL" 
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36 Two participants did not respond to this question. 
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When asked to assess if Whakapiki has improved the overall reo of the students, 58% of teachers stated there has been a 
slight improvement. Eighteen per cent said there had been a noticeable improvement and another 18% felt the 
improvement had been significant. Findings are shown in Table 17 and Figure 17. 

Table 17: Impact of Whakapiki on students overall te UHR�0ƗRUL proficiency 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LPSURYHG�WKH�RYHUDOO�UHR�0ƗRUL�
proficiency of students in your class? 

Number % of responses 

No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 29 58.0% 
There has been a noticeable improvement 9 18.0% 
There has been a significant improvement 9 18.0% 
The overall reo proficiency of students has greatly improved 3 6.0% 
Total 50 100% 

 

Figure 17: Has the Whakapiki programme improved the overall te UHR�0ƗRUL�SURILFLHQF\�RI�VWXGHQWV�LQ�
your class? 
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Table 18 and Figure 18 show responses to the question which asked participants if the WKR programme had increased 
WKH� UHR�0ƗRUL� XQGHUVWDQGLQJ�RI� VWXGHQWV. There were no negative responses. Fifty-four per cent stated that there had 
been a slight change and 21% said there had been a significant improvement. 

Table 18: Impact of Whakapiki on students understanding RI�WH�UHR�0ƗRUL37

Has the Whakapiki programme increased students understanding of 
UHR�0ƗRUL" 

 
Number % of responses 

No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 26 54.2% 
There has been a noticeable improvement 8 16.7% 
There has been a significant improvement 10 20.8% 
The reo understanding of students has greatly improved 4 8.3% 
Total 48 100% 

 

Figure 18: Has the Whakapiki programme increased students understanding of te UHR�0ƗRUL" 
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37 Two participants did not respond to this question. 
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When asked if the Whakapiki programme had increased the amount of te reo 0ƗRUL�XVHG�E\�VWXGHQWV����% stated that it 
had either greatly improved or improved significantly. Nine per cent said there had been a noticeable improvement 
while 40% thought that the improvement had been slight. Eleven per cent of teachers surveyed decided it had remained 
the same. Results are shown in Table 19 and Figure 19. 

Table 19: Impact of Whakapiki on students te UHR�0ƗRUL�XVH38

+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�
used by students? 

 
Number % of responses 

No, not at all 3 6.4% 
It has remained the same 5 10.6% 
There has been a slight improvement 19 40.4% 
There has been a noticeable improvement 4 8.5% 
There has been a significant improvement 14 29.8% 
The amount of reo used by students has greatly improved 2 4.2% 
Total 47 100% 

 

Figure 19: Has the Whakapiki programme increased the amount of te reo 0ƗRUL�XVHG by students? 
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38 Three participants did not respond to this question. 
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Table 20 and Figure 20 contain the findings from the question that asked participants to rate how the Whakapiki 
programme had increased the quality of the reo used by students. Four per cent felt there had been no change, 55% 
thought that a slight improvement had occurred, and 17% had seen a noticeable improvement. Nineteen per cent stated 
that the improvement had been significant, and 4% decided that the quality of reo used by students had greatly 
improved. 

Table 20: Impact of Whakapiki on quality of students te UHR�0ƗRUL39

+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�TXDOLW\�RI�UHR�0ƗRUL�
used by students? 

 
Number % of responses 

No, not at all 2 4.3% 
It has remained the same 0 0.0% 
There has been a slight improvement 26 55.3% 
There has been a noticeable improvement 8 17.0% 
There has been a significant improvement 9 19.1% 
The overall reo proficiency of students has greatly improved 2 4.3% 
Total 47 100% 

 

Figure 20: Has the Whakapiki programme increased the quality of te reo 0ƗRUL�XVHG by students? 

Has the Whakapiki programme increased the quality of reo 
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39 Three participants did not respond to this question. 
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When asked if the WKR programme was making a positive difference to the reo of teachers and students, 87% 
indicated yes. Thirteen per cent stated that they didn’t know, and there were no negative responses. Findings are shown 
is Table 21 and Figure 21. 

Table 21: Impact of Whakapiki on teachers and students WH�UHR�0ƗRUL40

Is the Whakapiki programme making a positive difference 
to the reo of teachers and students? 

 
Number % of responses 

No 0 0.0% 
Yes 40 86.9% 
Don’t know 6 13.0% 
Total 46 100% 

 

Figure 21: Is the Whakapiki programme making a positive difference to the reo of teachers and 
students? 
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40 Four participants did not respond to this question. 
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All of the teachers who completed the questionnaires felt that the WKR programme is a worthwhile undertaking. There 
were no negative responses to this question. Results are shown in Table 22 and Figure 22. 

Table 22: Is Whakapiki worthwhile?41 
Do you think Whakapiki i te reo is a worthwhile 
programme? 

Number % of responses 

No 0 0.0% 

Yes 44 100.0% 

Don’t know 0 0.0% 

Total 44 100% 

 

Figure 22: Do you think Whakapiki i te reo is a worthwhile programme? 
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41 Six participants did not respond to this question. 
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When asked if they thought the WKR programme could be improved, 2% of respondents replied no, and 19% said that 
they did not know. Seventy-nine per cent believe that the programme can be improved. Results for this question are 
shown in Table 23 and Figure 23. 

Table 23: Can Whakapiki be improved?42

Do you think the Whakapiki i te reo programme can be 
improved? 

 
Number % of responses 

No 1 2.0% 
Yes 38 79.2% 
Don’t know 9 18.7% 
Total 48 100% 

 

Figure 23: Do you think the Whakapiki i te reo programme can be improved? 

Do you think the Whakapiki i te reo programme can be 
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42 Two participants did not respond to this question. 
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Table 24 and Figure 24 show the responses to the question that asked teachers if they thought the structure of the WKR 
programme could be improved. Nine per cent said no and 26% stated that they did not know. The majority, 65% said 
yes it could be improved. These findings are displayed in the table and figure below. 

Table 24: Can the Whakapiki structure be improved?43

Do you think the structure of the Whakapiki programme can 
be improved? 

 
Number % of responses 

No 4 8.7% 
Yes 30 65.2% 
Don’t know 12 26.0% 
Total 46 100% 

 

Figure 24: Do you think the structure of the Whakapiki programme can be improved? 
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43 Four participants did not respond to this question. 
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Ninety per cent of the teachers surveyed said that they would recommend the WKR programme to other kura and other 
teachers, while 10% were not sure. There were no negative responses to this question. Findings are shown in Table 25 
and Figure 25. 

Table 25: Would you recommend the Whakapiki programme? 
Would you recommend the Whakapiki i te reo programme 
to other schools and teachers? 

Number % of responses 

No 0 0.0% 
Yes 45 90.0% 
Don’t know 5 10.0% 
Total 50 100% 

 

Figure 25: Would you recommend the Whakapiki i te reo programme to other schools and teachers? 
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When asked if they would participate again in the WKR programme, 65% replied yes. Thirteen per cent said that they 
would not like to participate again, and 23% were undecided. Results for this question are shown in Table 26 and Figure 
26. 

Table 26: Would you participate again in Whakapiki i te reo?44

Would you like to participate again in the Whakapiki i te reo 
programme? 

 
Number % of responses 

No 6 12.5% 
Yes 31 64.6% 
Don’t know 11 22.9% 
Total 48 100% 

 

Figure 26: Would you like to participate again in the Whakapiki i te reo programme? 
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44 Two participants did not respond to this question. 
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Sixty-seven per cent of the teachers surveyed believe the WKR programme has raised the capability of teachers within 
their kura. Thirty-three per cent stated that they did not know if the programme had impacted upon the school 
capability. There were no negative responses to this question. 

Table 27: Has Whakapiki raised the capability of teachers?45

Has the Whakapiki programme raised the capability of 
teachers at your school? 

 
Number % of responses 

No 0 0.0% 
Yes 33 67.3% 
Don’t know 16 32.6% 
Total 49 100% 

 

Figure 27: Has the Whakapiki programme raised the capability of teachers at your school? 
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45 One participant did not respond to this question. 
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Table 28 and Figure 28 show responses to the question which asked teachers if they felt the WKR programme had 
raised the capacity of their school. Thirty-nine per cent stated they did not know, while 61% felt that the programme 
had raised their schools capacity. There were no negative responses to this question. 

Table 28: Has Whakapiki raised the capacity of the school?46

Has the Whakapiki programme raised the capacity of your 
school? 

 
Number % of responses 

No 0 0.0% 
Yes 30 61.2% 
Don’t know 19 38.7% 
Total 49 100% 

 

Figure 28: Has the Whakapiki programme raised the capacity of your school? 

Has the Whakapiki programme raised the capacity of your 
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Additional tables (see appendix 3), show a further breakdown of the findings by type of kura. There are three types of 
kura, Kura Reo MƗRUL��LPPHUVLRQ�VFKRROV���.XUD�5eo Rua (bilingual schools) and Rumaki (immersion units) and Reo 
Rua (bilingual units) in Kura Auraki (English medium schools). The extra tables reveal the different responses from the 
various types of kura to the questionnaire. 

                                                 
46 One participant did not respond to this question. 
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4.2 Qualitative findings 
The qualitative findings for this report are divided into three sections: kaiako feedback; principal feedback; and provider 
feedback. As previously stated, individuals from these three groups were interviewed and were asked to give their 
thoughts about the WKR programme. A series of different questions were posed to the three groups to ensure the 
appropriate information was gathered. Selected quotes from the interviews have been included in this report to support 
the various arguments raised. The findings from the face-to-face interviews are shown below. 

4.2.1 Kaiako feedback 
Generally, the feedback from kaiako has been positive and supportive of the WKR programme. Kaiako believe that 
WKR has improved their knowledge and understanding of tH�UHR�0ƗRUL��DQG� WKLV� LV�ZHOO� UHIOHFWHG� LQ� WKH�TXDQWLWDWLYH�
results. KDLDNR�UHFRJQLVHG�WKDW�EHLQJ�SDUW�RI�D�ODQJXDJH�SURJUDPPH�DQG�KDYLQJ�FRQVLVWHQW�LQWHUDFWLRQ�ZLWK�RWKHU�0ƗRUL�
language speakers has had a positive impact on their language. 

³1Ɨ�WH�ZKDNDSLNi taku reo i pai ake.” 

This increase in basic language knowledge, understanding and use has seen kaiako become more confident with their 
language. Some feel that this confidence had made a major impact not only on their language use, but also the manner 
in which they use their reo in the kura and with the students. 

In addition to the general improvement in the reo 0ƗRUL�DELOLW\�RI�many of the kaiako, WKR has also increased kaiako 
knowledge of teaching techniques and methods. In particular, kaiako have developed their knowledge of teaching styles 
DQG� DSSURDFKHV� WR� EHVW� VXSSRUW� WKH� UHR�0ƗRUL� GHYHORSPHQW� RI� WKHLU� VWXGHnts. This increased understanding of new 
teaching methods was highlighted by nearly all of the kaiako who were interviewed. 

³.RLUD�SHD�WH�KXD�QXL�R�WƝQHL�PDKL��NR�QJƗ�PƗKHUH�DNR�WDXLUD. .XD�PDX�L�DKDX�QJƗ�PRPR�SǌNHQJD�NL�WH�
whakaako i te reo. .HL�WH�PǀKLR�WDWDX�KH�UHUHNƝ�WH�DNR�PH�WH�ZKDNDDNR��NR�WƝQHL�NDXSDSD�KH�NDXSDSD�
ZKDNDSDNDUL�L�WH�NDLDNR�NL�WH�ZKDNDDNR�L�WH�UHR�NL�QJƗ�WDXLUD. .D�ZDQL�NƝ�WH�NDXSDSD�´ 

Importantly, this increased knowledge of teaching practice has seen the kaiako implement new strategies into the 
classroom with positive results. The majority of kaiako who were interviewed, agreed that their teaching practice has 
LPSURYHG�ZKLFK�KDV�UHVXOWHG� LQ�D�FRUUHVSRQGLQJ� LQFUHDVH� LQ� WKH�RYHUDOO� UHR�0ƗRUL�DELOLW\�RI� WKH� VWXGHQWV. In fact, the 
intervieZV�VXJJHVW�WKDW�WKH�SURJUDPPH�KDV�LPSURYHG�WKH�NQRZOHGJH��XQGHUVWDQGLQJ�DQG�XVH�RI�WH�UHR�0ƗRUL�E\�VWXGHQWV�
at the kura involved in the WKR programme, and this finding is further supported by the quantitative results. 

In particular, kaiako were impressed by the relative ease at which they were able to apply the new teaching approaches 
into their classroom, and how quickly the students were able to adapt and learn from these new methods. Collectively 
these approaches are having a positive influence on the reo of the students. 

³.R�WH�SDL�NL�DKDX�NR�QJƗ�UDXWDNL�UHR. 7HUH�KRNL�QJƗ��QJƗ�PHD��QJƗ�WDXLUD�NL�WH�KRSX�L�WH�UDXWDNL. L�WƝUƗ�
DWX�WDX�NDL�DNX�WDPDULNL�ND�NǀUHUR�3ƗNHKƗ�L�WH�QXLQJD�R�WH�ZƗ��HQJDUL�L�WƝQHL�WDX�NHL�URWR�L�WH�UXPDNL�ND�
WDHD�H�WH�QXLQJD�R�QJƗ�WDPDULNL�WH�NǀUHUR�0Ɨori.” 

 

While the WKR programme has increased the language skills of the kaiako, and has equipped them with additional 
tools to support their teaching endeavours, there were a number of issues raised by kaiako regarding the direction and 
possible development of WKR. Kaiako are aware of the different providers and the various approaches each has. Most 
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kaiako agreed that programmes with more intense approaches to WKR, and especially programmes which gathered 
WRJHWKHU�NDLDNR�IRU�KXL�DQG�ZƗQDQJD�KDG�PRVW�LPSDct. 

³0H�ZKDNDKXL�QJƗ�NDLDNR��PH�QJƗ UDQJDWLUD�NL�WH�ZƗKL�NRWDKL. +H�SDL�WH�ZƗQDQJD�NL�D�PDWRX�ki nJƗ�
kaiako ki te ako i te reo. He pai te kaupapa inaianeL��HQJDUL�PH�WH�ZƗQDQJD�SHD�WH�kaupapa e pai ake” 

A number of kaiako are involved in additional language development programmes such as kura reo47

One popular approach to the WKR programme is for providers to periodically visit kura and to work through a 
predetermined lesson plan with kaiako. These sessions usually focus on teachers from a particular kura, and run during 
the course of the term. There were a number of comments about this particular approach, and while most were positive 
some respondents highlighted difficulties. There were a number of kaiako who felt that this approach did not suit them, 
as it was difficult to undertake the WKR programme during the term. Often the WKR programme was seen as an 
additional burden on top of a heavy workload, and kaiako struggled to maintain their enthusiasm during these times. 

. Many felt that 
this approach might work for WKR, aQG�JDWKHULQJ�NDLDNR�DQG�SURYLGHUV�IRU�ORQJHU�SHULRGV�RI�WLPH�LQ�D�ZƗQDQJD�IDVKLRQ�
was a possible approach. There was a suggestion that this mass approach could help by identifying the best components 
of the various approaches by the different providers, anG�PDNLQJ�WKLV�SDUW�RI�WKH�ZƗQDQJD. $OVR��0ƗRUL�ODQJXDJH�H[SHUWV�
DQG�WHDFKLQJ�JXUXV�PLJKW�EH�LQYLWHG�WR�EH�SDUW�RI�VXFK�ZƗQDQJD�WR�IXUWKHU�HQKDQFH�WKH�EHQHILWV�IRU�NDLDNR. The idea of 
ZƗQDQJD�DQG�LQFUHDVHG�JURXS�LQWHUDFWLRQ�ZDV�VWURQJO\�VXSSRUWHG�E\�NDLDNR�from kura auraki (English medium schools) 
and kura reo rua (bilingual schools). 7KLV� LV�SHUKDSV�EHFDXVH�XQOLNH�NXUD�NDXSDSD�0ƗRUL� �0ƗRUL� LPPHUVLRQ�schools), 
these other schoolV�DQG�NDLDNR�GR�QRW�KDYH�D�FRPPXQLW\�RI�0ƗRUL�VSHDNHUV�WR�LQWHUDFW�ZLWK. This interaction and group 
approach to te reo and the programme in general was identified as a crucial component. 

³+H�QXL�QJƗ�ZKDNDUDUX�PH�QJƗ�WDXPDKDWDQJD�NHL�UXQJD�L�QJƗ�NDLDNR. .L�WH�WƗSLUL�L�QJƗ�PDKL�ZKDNDSLNL�
NL�WH�WDKD��ZHOO�KH�XDXD�NL�WH�WXWXNL�L�ƝQHL�NDXSDSD�NDWRD�´ 

3RVVLEOH�VROXWLRQV�IRUZDUGHG�E\�NDLDNR�ZHUH�WR�KDYH�HLWKHU�EORFN�FRXUVHV�IRU�:.5��D�NXUD�UHR�ZƗnanga style approach 
or to have WKR courses that kaiako attended for a period of 3 to 6 months, similar to a tertiary course. While these 
options were presented by kaiako as best possible methods for improving the WKR programme, kaiako identified 
problems in relation to this approach. In particular, being away from the classroom for 3 to 6 months, kura being left to 
ILQG�DGGLWLRQDO�WHDFKHUV�WR�PDLQWDLQ�FODVVHV�GXULQJ�WKLV�WLPH�DQG�WKH�ODFN�RI�0ƗRUL�ODQJXDJH�UHOLHYHUV�ZHUH�GLVFXVVHG�DV�
problematic. :KLOH� ZƗQDQJD� ZDV� VHHQ� DV� SHUKDSV� DQ� LGHDO� DSSURDFK� WR�:.5�� PRVW� UHVSRQGHQWV� IHOW� WKDW� WKLV� ZDV�
unrealistic, and the current method is perhaps the most effective. 

.DLDNR� ZRXOG� OLNH� WKH� :.5� SURJUDPPH� WR� FRQFHQWUDWH� RQ� �� PDLQ� DUHDV�� WHDFKLQJ� PHWKRGV� IRU� WH� UHR� 0ƗRUL� DQG�
LPSURYLQJ� FRQYHUVDWLRQDO�0ƗRUL. Kaiako stated that the main focus of the programme should remain, this being to 
VXSSRUW�WKH�NDLDNR�WR�GHOLYHU�HIIHFWLYH�WHDFKLQJ�DQG�OHDUQLQJ�WKURXJK�WH�UHR�0ƗRUL. In addition, kaiako believe that the 
:.5� SURJUDPPH� QHHGV� WR� FRQFHQWUDWH� RQ� VSRNHQ�0ƗRUL� DV� RSSRVHG� WR� ZULWLQJ�� UHDGLQJ� DQG� PRUH� IRUPDO� VW\OHV� RI�
language. Various kaiako felt that increasing the amount and the quality of language should be priorities. Other focal 
points should be improving the range of the student’s language, basic grammar and structure. The findings suggest that 
kaiako were not adverse to including writing and reading within the programme. Rather, they felt that a larger portion 
RI�WKH�SURJUDPPH�VKRXOG�IRFXV�RQ�VSRNHQ�UHR�0ƗRUL��DQG�LQVXULQJ�WKH�FRUUHFW�XVH�RI�ZRUGV�DQG�ODQJXDJH�VWUXFWXUH� 

³.L�DX�QHL��NL�D�PDWDX�QHL�NR�WH�UHR�NǀUHUR�WH�PHD�QXL. 0H�SƝKHD�WDWDX�NL�WH�ZKDNDNǀUHUR�L�QJƗ�WDPDULNL? 
.LD�ZKƗQXL�WH�UHR�PH�QJƗ�NXSX��NLD�WLND�WH�ZKDNDUDXSDSD�R�WH�UHR��NLD�0ƗRUL�WH�UHR. .RLQHL�SHD�QJƗ�
kaupapa hei titiro ma tatau” 

                                                 
47 Te Tauwhiri i te reo, (2006) Kura Reo Programme Evaluation Report. 
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Some kaiako thought that the length of time they were involved in the programme could be increased. Some felt that a 
one year long programme was perhaps too short to fully develop their language needs. In addition, the use of new 
technologies and teaching platforms were highlighted by kaiako as central to a successful WKR programme. 

Kaiako feedback regarding the providers was mostly positive, and teachers were lavish in their praise of both provider 
and the WKR staff. Teachers involved in the various programmes are aware that the 5 providers have different 
approaches to WKR. One school of thought was to centralise the WKR programme to 1 provider, or to have the 
SURYLGHUV�GHOLYHU�D� VLPLODU�SURJUDPPH� WR�HQVXUH�FRQVLVWHQF\� LQ�ERWK� WHDFKLQJ�PHWKRGV� DQG� UHR�0ƗRUL�TXDOLW\. While 
some kaiako accepted that regional dialect is important, and a more centralised programme may negatively impact on 
dialect, the benefits would be greater interaction between the providers and the kaiako. 

4.2.2 Principal feedback 
Principals agree that the WKR programme has made a positive impact within their kura, and the suggestion is that this 
impact has been in two forms. Firstly, the WKR programme has improved the overall language ability of the individual 
teachers. Secondly, the WKR programme has supported kaiako to implement new language strategies within the 
classroom, effectively increasing the language competency of the students. These findings are reflected in the 
quantitative tables and graphs already shown in this report. When asked about the overall effectiveness of the 
programme within their kura, principals were generally supportive and positive. 

“He rawe WƝQHL�NDXSDSD�NL�WR�WƗWDX�NXUD. .XD�SDNDUL�WH�UHR�R�QJƗ�NDLDNR��R�QJƗ�WDPDULNL��PH��PH�WƝQHL�
tumuaki. $KDNRD�QJƗ�SLNL�PH�QJƗ�KHNH�R�WH�PDKL�KH�UDZH�WRQX�´ 

While the overall effectiveness of the WKR programme was mentioned by the principals, there were a number of 
particular areas where they felt the programme had raised the capacity of the kaiako. Some principals felt that since 
undertaking the programme, many of their kaiako had become more confident in leading more language initiatives in 
and around the kura. It is believed this new desire to undertake leadership roles is a direct result of the confidence 
kaiako gain while undertaking the programme. Another important growth area has been in the introduction of new kura-
wide language initiatives, focused on LPSURYLQJ�WKH�UHR�0ƗRUL�XVHG�ZLWKLQ�WKH�kura. These new strategies are due to the 
:.5� SURJUDPPH�� DQG� SULQFLSDOV� EHOLHYH� LW� KDV� LQFUHDVHG� WKH� RYHUDOO� UHR�0ƗRUL� SURILFLHQF\� ZLWKLQ� WKHLU� kura. One 
particular example is where a small group of teachers from a kura auraki have undertaken the WKR programme. Since 
completing the course, they have developed a total immersion unit within their kura, and are implementing the tools 
they have acquired during the WKR programme.  

Principals accept that there is little statistical evidence to show exactly how the WKR programme has improved the 
student’s language development. None of the kura involved in this research kept any detailed data tracking the change 
in student’s language from the beginning of the WKR programme to its completion, therefore most of the evidence 
supporting the WKR programme is anecdotal. There was a suggestion from some of the principals that some form of 
data should be collected to assess how the students language develops during the course of the programme. This data 
would then show exactly how the WKR programme impacts on the language of the students from each of the different 
kura. 

Principals stated that during the course of the WKR programme, they had supported the kaiako in various ways. This 
support included making kaiako available to participate in the WKR programme, re-arranging kura timetables to suit 
the programme, and making different resources available such as transportation, venues and materials. 

“In terms of support for Whakapiki, the kura has been very encouraging, and has made its resources 
available for the teachers involved.” 
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All principals showed similar levels of support for the programme, and a number stated that they have continued to 
support the reo development of kaiako once they have completed the programme. Mostly this support has been through 
the kaiako’s professional development, which has seen a number of people go to further reo training programmes such 
as ‘Kura Reo’ and ‘Te Panekiretanga’48

Releasing kaiako for WKR training has been problematic for some kura, especially the Kura Auraki and Kura Reo Rua. 
The benefit of kura kDXSDSD�0ƗRUL in this regard is the fact that they have access to a greater pool RI�UHR�0ƗRUL�VSHDNHUV�
who are able to cover for kaiako during WKR demands. Principals from the Kura Auraki and Kura Reo Rua found this 
aspect to be more of an issue. At times when kaiako wHUH�RFFXSLHG�ZLWK�:.5��WKHLU�UHR�0ƗRUL�SURJUDPPHV�ZHUH�QRQ-
existent. 3ULQFLSDOV�GLVFXVVHG� WKH�GLIILFXOWLHV� LQ� VRXUFLQJ� UHOLHYLQJ� WHDFKHUV�ZKR�ZHUH�FRPSHWHQW� UHR�0ƗRUL� VSHDNHUV. 
Therefore, releasing kaiako for the programme was a problem for a number of principals. 

. Other kaiako have returned to tertiary training to up-skill themselves further, 
while others have left the kura DOWRJHWKHU� WR� SXUVXH� RWKHU� UHR�0ƗRUL� RSSRUWXQLWLHV. However, apart from the normal 
professional development opportunities all teachers have, no principals stated that they had looked to advance the reo 
0ƗRUL�DELOLW\�RI�WKH�NDLDNR�EHFDXVH�RI�WKH�:.5�SURJUDmme. Rather, WKR was seen by many principals as an effective 
form of professional development for teachers. 

Apart from releasing kaiako for the WKR programme, other problems have been retaining some teachers once they had 
completed the course. There are instances where not long after completing WKR programmes, kaiako have left the kura 
to pursue other careers. This situation has caused frustration for some principals, who after investing in the development 
of their staff, see them move on to other employment. Also, some principals felt that there has been a lack of feedback 
or clarity from some providers. Some principals felt that at times various providers were vague with what was 
happening in the programme, and the teaching programme was unclear. 

“Perhaps with their programme there might be, well more communication. Sometimes I felt that there 
was a lack of planning and clarity around the programme and what was happening.” 

According to the principals involved in the research, Board of Trustees and whƗQDX�ZHUH� UHJXODUO\� XSGDWHG� RQ� WKH�
WKR programme by the principals themselves. The regular Board of Trustee meetings were an opportunity for the 
principal and various kaiako to discuss the WKR programmes with board members. Furthermore, when new language 
programmes based on the WKR programme were proposed, they were often presented at the Board meetings before 
being implemented. 3ULQFLSDOV� IHOW� KDSS\� WKDW� %RDUG� RI� 7UXVWHHV� DQG� ZKƗQDX� ZHUH� ZHOO� LQIRUPHG� DERXW� WKH�:.5�
programme and its outcomes. 

All principalV�VWDWHG�WKDW�WKH\�DUH�VXSSRUWLYH�RI�EXLOGLQJ�NXUD�ZLGH�UHR�0ƗRUL�FDSDFLW\��DQG�WKH\�VHH�WKLV�DV�DQ�RQJRLQJ�
initiative. There was much praise for the WKR programmes and the providers who deliver the course. Likewise, the 
principals categorically stated that there have been positive benefits from the programme for kaiako, students and the 
kura collectively. :KLOH�:.5�KDV�KDG�D�SRVLWLYH� LPSDFW��SULQFLSDOV�VWDWHG� WKDW� WKH�SURFHVV�RI�EXLOGLQJ� WKH�UHR�0ƗRUL�
capacity of the kura will continue even after the WKR programme. 

4.2.3 Provider feedback 
The WKR providers have extensive networks into the various kura within their regions. The providers were able to use 
these networks and existing relationships to identify kura to participate in the WKR programme. These existing 
networks were used to give the providers access to kura leadership in order for these kura to participate in the WKR 
programme. 7KH�SURYLGHUV�DJUHHG�WKDW�WKH�0ƗRUL�ODQJXDJH�HGXFDWLRQ�FRPPXQLW\�LV�QRW�DQ�RYHUO\�ODUJH�JURXS��ZLWK�PRVW�

                                                 
48 7H�3DQHNLUHWDQJD�R�WH�5HR�LV�D�UHR�0ƗRUL�SURJUDPPH�UXQ�E\�7H :ƗQDQJD�R�$RWHDURD. It is focused RQ�DGYDQFLQJ�WKH�UHR�0ƗRUL�DELOLW\�RI�H[LVWLQJ�

0ƗRUL�VSHDNHUV�WR�D�YHU\�DGYDQFHG�OHYHO. 7KLV�FRXUVH�UXQV�IRU�D����PRQWK�SHULRG��ZLWK�ZHHNHQG�ORQJ�ZƗQDQJD�VHVVLRQV�HYHU\�PRQWK� 



44 Evaluation of Whakapiki i te Reo  

 

people involved in this industry known to each other. Therefore, it was through the medium of word of mouth, and 
existing relationships that most providers recruited kura for the programme. 

Providers believe that there have been a number of positive outcomes from the WKR programme for kura. In particular, 
SURYLGHUV�IHHO�WKDW�WKH\�KDYH�EHHQ�DEOH�WR�LQFUHDVH�WKH�RYHUDOO�UHR�0ƗRUL�SURILFLHQF\�RI�NDLDNR��DQG up-skill kaiako with 
WRROV�WR�GHYHORS�WKH�UHR�0ƗRUL�FRPSHWHQF\�RI�WKHLU�VWXGHQWV� 

³.XD�PDX�L�D�UƗWDX�QJƗ�UDXWDNL�NL�WH�ZKDNDDNR�L�WH�UHR. ,�WƝQHL�ZƗ�NR�UƗWDX�NHL�WH�ZKDNDPDKL�L�QJƗ�
PRPR�UDXWDNL�QHL�NL�QJƗ�NXUD��NL�WH�ZKDNDSLNL�L�WH�UHR�R�QJƗ�WDPDULNL. Koinei te mea nui o te kaupapa.” 

Additional positive outcomes from the programme as identified by providers include increased confidence from kaiako 
WR�XVH�WKHLU�UHR��DQG�D�VWURQJHU�FRPPLWPHQW�WR�WDNH�OHDGHUVKLS�UROHV�IRU�WH�UHR�0ƗRUL�ZLWKLQ�WKH�kura. Providers believe 
WKDW�WKH�SURJUDPPH�KDV�LQFUHDVHG�WKH�UHR�0ƗRUL�FDSDFLW\�RI�WKH�kura E\�LPSURYLQJ�QRW�RQO\�WKH�DPRXQW�RI�WH�UHR�0ƗRUL�
used within the kura, but also its quality. There is a strong belief that these positive outcomes have had benefits for 
students��DQG�WKH�SURJUDPPH�KDV�LPSURYHG�QRW�RQO\�WKH�WHDFKLQJ�RI�WH�UHR�0Ɨori, but also its acquisition. 

Providers identified lack of research as being an important missing component from the WKR programme. While there 
is some data pertaining to kaiako achievement in the class, there is little if any evidence showing exactly how the 
kaiako’s language has improved. The vast majority of the evidence is anecdotal and most providers stated that while 
WKH\�EHOLHYH�WKH�UHR�0ƗRUL�NQRZOHGJH�DQG�VNLOO�RI�NDLDNR�KDG�LPSURYHd, they could not say exactly how. The statistical 
evidence gathered by this research project supports the provider’s position that the programme has improved the 
language of kaiako. 

Likewise, the providers lack any clear evidence that proves that the WKR programme has made a difference to 
student’s UHR�0ƗRUL�RXWFRPHV. While the providers believe that the student’s language has indeed improved through the 
programme, this evidence is once again anecdotal. Still, the quantitative data shown in this report supports the position 
of the providers that the WKR programme has had a positive impact on the language of students. 

The providers have sought WR�SURPRWH�WKH�UHR�DVSLUDWLRQV�RI�ZKƗQDX��KDSǌ�DQG�LZL�E\�LQFOXGLQJ�WKHLU�QHHGV�ZLWKLQ�WKH�
WKR programme. The most common approach to meeting the needs of iwi has been to focus on the tribal dialects of 
the region in which the kura in situated. Many of the kura involved in the WKR programme have strong iwi 
connections, or are situated in a region where there is a unique language dialect. Many of the providers have ensured 
that the programme they deliver is based on the language needs of their community. 

³.R�WR�WƗWDX�LZLWDQJD�PH�WH�UHR�R�WƝQHL�URKH. ,�ZKDNDDUR�PƗWDX��PH�DKD�PƗWDX�NL�WH�PDQDDNL�L�QJƗ�UHR�R�
WH�LZL�QHL��PH�QJƗ�ZKƗQDX�R�WƝQHL�KDSRUL" .D�WDHD�H�PƗWDX�WH�DNR�L�WH�UHR�0ƗRUL��HQJDUL�NHL�WH�SLUDQJL�WH�
LZL�QHL�NL�WH�ZKDNDPDQD�L�WR�UƗWDX�DNH�UHR. 1ǀ�UHLUD�L�KDQJDL�Wǀ�PƗWDX�NDXSDSD�NL�WH�PLWD�R�WƝQHL�LZL�´ 

³.DL�WH�ZKDNDUDQJDWLUD�PƗWDX�L�WH�UHR�R�7ǌKRH�L�UDUR�KRNL�L�WH�ZKDNDDUR�NR�WǀNX�UHR�NR�WǀNX�RUDQJD. 
(KDUD�L�WH�PHD�NDL�WH�NƯ�PƗWDX�NƗRUH�KH�UHR�DNH�L�Wǀ�PƗWDX��NDUHNDX. (QJDUL�NL�Wǀ�PƗWDX�WLWLUR��NDL roto i 
WH�UHR�R�Wǀ�WDXD�UHR�WH�RUDQJD�PR�WH�LZL�´ 

There were a number of activities undertaken by providers to help kaiako improve classroom practice. Mostly, the 
providers seem to have had a similar approach, which is to show kaiako various teaching methods to best instruct te reo 
0ƗRUL�WR�VWXGHQWV. These teaching methods include increasing vocabulary, using language structures, the correct use of 
passives and negatives, and implementing proverbs and idioms. Furthermore, the providers explored the various 
WHFKQLTXHV�IRU�LQVWUXFWLQJ�VWXGHQWV�LQ�OHDUQLQJ�WH�UHR�0ƗRUL. These techniques include using music and waiata (songs), 
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games and regular activities, and increasing the types of language used by students, including the topics and situations 
where they use WH�UHR�0ƗRUL� 

One of the interesting issues raised by providers when they discussed the activities undertaken to improve kaiako 
classroom practice, was the lack of language ability by many kaiako on the programme. Some providers stated that they 
often spent more time focusing on improving the language of the kaiako, as opposed to concentrating on language 
techniques for instructing students. Across the board providers have noticed that the WKR programme has changed its 
focus from up-VNLOOLQJ�0ƗRUL�ODQJXDJH�speaking kaiako to teach te reo, to up-VNLOOLQJ�0ƗRUL�ODQJXDJH�WHDFKHUV�WR�VSHDN�
te reo. &ROOHFWLYHO\�SURYLGHUV�DJUHH�WKDW�WKH�OHYHO�RI�0ƗRUL�ODQJXDJH�FRPSHWHQF\�RI�NDLDNR�KDV�GHFUHDVHG�LQ�UHFHQW�WLPHV�
and the providers are spending increased amounts of time correcting the language of kaiako. In addition, many kaiako 
stated that of all the topics covered in the WKR programme, the area which they desire most help is correcting and 
increasing their own language ability. 

This point was discussed by providers, with some suggesting that perhaps the programme is not suited for kaiako of 
limited language ability. Others went further and stated that WKR is about raising kaiako capability and raise kura 
capacity and sustainability in language teaching and learning programmes, therefore the WKR programme should be 
considered best suited to Level 1 (81%-������WH�UHR�0ƗRUL�VHWWLQJV��DQG�QRW�LQFOXGH�Level 2 (51%-�����WH�UHR�0ƗRUL�
settings. The theory behind this idea is that the language of the kura kaupapa kaiako, and the strength of the language 
community within kura kaupapa might be better suited to the goals of WKR as opposed to the other types of kura. 

“Hei whakaaro noa, hei whakaaro noa. (QJDUL�NL�WH�WLWLUR�WƗWDX�NL�WH�ƗKXD�R�QJƗ�NDLDNR��ZƝWDKL�R�QJƗ�NDLDNR��
NƗRUH�L�SƝUƗ�UDZD�WH�SDL�R�WH� UHR. ,QDLDQHL�NR�UƗWDX�NHL�URWR�L� Wǀ�WƗWDX�NDXSDSD�:KDNDSLNL. .ƗRUH�KH�WLND�SHD�
WƝQHL� NDXSDSD�PR� WH� KXQJD� NRUH� WLQR�PǀKLR� NL� WH� UHR«PH�QJƗ� NXUD� UHR� 3ƗNHKƗ. 0ǀNX� QHL�� KH�PRXPRX� WH�
NDXSDSD�:KDNDSLNL�5HR�NL�ƝQHL�NXUD. Me noho te kaupapa QHL�NL�QJƗ�NXUD�UHR�0ƗRUL��DUD�QJƗ�.XUD�.DXSDSD�´ 

Some providers feel that changes to the WKR programme might be introduced to further benefit kaiako and students. 
7KHUH�ZDV�D�VXJJHVWLRQ�WKDW�ORQJHU�VHVVLRQV�IRU�WKH�:KDNDSLNL�SURJUDPPH�LQ�ZƗQDQJD�VLWXDWLRQs might better improve 
the outcome of Whakapiki. Also some providers felt that extending the length of time kaiako spend on the programme 
may be an option. One suggestion was to increase the programme from one to two years. In addition, some thought that 
increased communication between providers, and even the development of a best practice model for all providers, might 
be a good approach. There was strong feeling that providers could learn from each other’s experiences and develop a 
model that might work best for kaiako and kura. Increasing research and keeping detailed data on the development of 
kaiako involved in the programme and perhaps even their students, were forwarded as options to improve WKR. 
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5.0 Discussion 
The intention of this evaluation was to investigate the overall effectiveness of the WKR programme. In particular, the 
evaluation project sought to: 

x identify best practice and pedagogy to improve student language learning; 

x identify the quality of the professional learning programme that has been provided by the PD providers to raise 
kaiako capability, kura capacity and sustainability in language teaching and learning programmes; 

x LGHQWLI\� WKH� NXUD� ZKƗQDX� SULRULWLHV� WKDW� ZRUN� EHVW� WR� HQVXUH� VWXGHQWV� KDYH� DFFHVV� WR� KLJK� TXDOLW\� 0ƗRUL�
language education opportunities; 

x identify the range of PD support services and National Co-ordinator services including resourcing established 
in kura settings; 

x provide evidence of the progress kaiako and students have made in their language development throughout the 
duration of the programme; and 

x identify the areas that require further improvement to maximise students’ language development. 

The goal of WKR is to raise teacher linguistic capability to increase students’ language development and proficiency. 
WKR also suSSRUWV� FRPPXQLW\� DVSLUDWLRQV� WR� UHJHQHUDWH� WLNDQJD��PƗWDXUDQJD�� DQG� WH� UHR�0ƗRUL� SDUWLFXODU� WR�0ƗRUL-
medium schoolV� DQG� VHWWLQJV�� LQ� FRQVXOWDWLRQ�ZLWK� NXUD�ZKƗQDX� DQG� NXUD� LZL. In regards to increasing the student’s 
language development and proficiency, both qualitative and quantitative data suggests that the programme is making 
some shifts in this area. )XUWKHUPRUH��WKH�SURJUDPPH�LV�LQFUHDVLQJ�WKH�TXDOLW\�DQG�TXDQWLW\�RI�UHR�0ƗRUL�XVHG�E\�NDLDNR��
and their overall language proficiency. There is evidence that indicates the WKR programme is supporting the 
communLW\�WR�UHJHQHUDWH�WLNDQJD�DQG�PƗWDXUDQJD�0ƗRUL�WKURXJK�WKH�PHGLXP�RI�WH�UHR�0ƗRri within the various kura. 

The WKR programme has a number of different approaches depending on the direction of the provider. Generally, it 
can be seen that their different approaches are founded on the teaching and learning pedagogies of the different learning 
communities in ways to meet the different kaiako needs and interests. Still, there were some clear findings from the 
interviews about the best practice and pedagogy to improve student language learning. Kaiako, principals and some 
SURYLGHUV�WKLQN�WKDW�KDYLQJ�D�ZƗQDQJD�VW\OH�DSSURDFK�WR�VRPH�RI�WKH�:.5�SURJUDPPH�PLJKW�KHOS�GHYHORS�WKH�FRXUVH�
further. The notion is to gather WKR kaiako on a larger scale for an extended period of time, in a more intensive 
approach. In this way, providers and kaiako can spend more time concentrating on delivering the fundamentals of the 
programme and work together in a collective manner. This collective approach to the WKR programme was forwarded 
by a number of kaiako as a desirable method. However, the logistics of this approach were questioned even by those 
who proposed this option. The main areas of concern were the impact this approach would have on the kura, time away 
from the classroom and finding suitable replacement teaFKHUV�ZLWK�WH�UHR�0ƗRUL� 

There were a number of calls for providers to approach WKR in a more unified manner, and to develop a single 
programme based on their collective experiences. While the actual programmes and providers would maintain their 
unique regional programme, more interaction between the groups was highlighted by some of the respondents involved 
in the research. However, iwi dynamics and aspirations play a critical role in the delivery of the programme. 

Kaiako would like to see the programme focus on two particular areas. First, the development and instruction of 
methods of teaching that focus on spoken rHR�0ƗRUL. Second, lessons that concentrate on correct grammar and sentence 
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structures. 7KH�JHQHUDO�IHHOLQJ�LV�WKDW�VWXGHQWV�DUH�QRW�VSHDNLQJ�WH�UHR�0ƗRUL�HQRXJK��DQG�WKLV�VKRXOG�EH�D�IRFXV�DUHD. 
Furthermore, there are major basic errors that are re-occurring within the language of the students and the kaiako. Many 
felt that this problematic area needs special attention. 

It is clear that the quality of the professional development learning programme provided by the professional 
development providers is high, and this is well reflected in both the qualitative and quantitative findings of this report. 
The evidence also shows that the WKR programme has raised the capacity of kura and capability of kaiako to deliver 
KLJK�OHYHO�0ƗRUL�ODQJXDJH�OHDUQLQJ�IRU�VWXGHQWV of the various kura. 

7KH�PRVW�IUHTXHQWO\�GLVFXVVHG�NXUD�ZKƗQDX�SULRULW\�ZDV�WULEDO�RU�UHJLRQDO�GLDOHFW��DQG�WKLV�LV�VHHQ�DV�YLWDO�WR�HQVXULQJ�
WKDW� VWXGHQWV� KDYH� DFFHVV� QRW� RQO\� WR� KLJK� TXDOLW\�0ƗRUL� ODQJXDJH� HGXFDWLRQDO� RSSRUWXQLWLHV�� EXW� DOVR� WR� WKH� XQLTue 
0ƗRUL� GLDOHFW� WKDW� LV� SDUW� RI� WKH� VWXGHQWV� LGHQWLW\. Kura are also supportive of the WKR programme increasing the 
quality of language taught and used by kaiako and students. 

WKR has helped develop a number of resources within kura, including new total immersion programmes and language 
programmes led by kaiako. One of the findings from the research shows that the WKR programme has increased the 
FRQILGHQFH�RI�PDQ\�NDLDNR��DQG�WKLV�LQ�WXUQ�KDV�VHHQ�NDLDNR�WDNH�RQ�PRUH�UHR�0ƗRUL�OHDGHUVKLS�Uoles within their own 
kura. 

The evidence indicating the progress that kaiako and students have made in their language development throughout the 
duration of the programme is mostly anecdotal. While there might be some data collected by the kura pertaining to the 
UHR�0ƗRUL� ability of their students, it is not related to the programme. Likewise, while there is some evidence by 
providers about the progress of the language development of kaiako during the programme, it is not detailed enough to 
show exactly how the language of kaiako has changed from the beginning to the completion of the programme. Still, 
there is strong subjective evidence that the benefits of the WKR programme have been positive. The quantitative and 
qualitative findings of this report support this position. 

5.1 Areas for further improvement 
Areas that were identified for further improvement were the structure of the programme in general, with the notion that 
D�PRUH�ZƗQDQJD�VW\OH�DSSURDFK�FRXOG�EH�LPSOHPHQWHG�VLPLODU�WR�WKH�.XUD�5HR. An increased focus on spokHQ�UHR�0ƗRUL�
as opposed to writing or reading, and a continued focus on dialects and the unique regional languages of some kura 
were also highlighted in the feedback. Findings show that the main difficulty for kaiako is finding time to participate in 
the WKR programme, especially if the programme operates on a weekly basis during the term. Kaiako stressed that 
having block courses and longer dedicated periods focused on the programme were more desirable. 

Some participants feel that there is a need to re-assess the kind of kaiako, and perhaps even the kind of kura that is 
involved in WKR. :.5� LV� D� SURJUDPPH� WKDW� IRFXVHV� RQ� GHYHORSLQJ� TXDOLW\�0ƗRUL� ODQJXDJH� NDLDNR� WR� VXSSRUW� WKH�
language development of students. During the research there were questions raised about kaiako who are part of the 
:.5�SURJUDPPH�ZKR�GR�QRW� KDYH� D�JRRG� FRPPDQG�RI� WKH�EDVLFV�RI� WH� UHR�0ƗRUL. Furthermore, some feel that the 
SURJUDPPH�VKRXOG�IRFXV�RQ�NXUD�ZKR�KDYH�VWURQJ�UHR�0ƗRUL�FRPPXQLties such as kura kDXSDSD�0ƗRUL and immersion 
units, and that kura with bilingual programmes might not be best for WKR. 

Increasing the length of time kaiako spend on the programme, and utilising new teaching platforms and technologies 
were identified as pathways to increasing the effectiveness of the programme. However, a school’s development 
SURJUDPPH� VKRXOG�EH� ORRNLQJ� DW� RWKHU� UHR�0ƗRUL� OHDUQLQJ�RSSRUWXQLWLHV� WR� IXUWKHU� H[WHQG� WKHLU� VWDII� UHR�SURILFLHQF\. 
More interaction between kaiako, kura and providers was discussed as an additional pathway to improving the WKR 
programme, especially in order to develop a more streamlined programme that draws on the collective experience of all 
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involved in WKR. Finally, WKR needs more detailed research at both provider level and kura level. In particular, this 
information needs to assess the language of both students and kaiako before the programme begins and then again at the 
end to determine exactly how the participant’s language has developed. This data could then be used to develop the 
programme further. 
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6.0 Recommendations 
The following recommendations are based on the research and findings contained within this evaluation: 

1. The WKR programme increases LWV� IRFXV�RQ�VSRNHQ�UHR�0ƗRUL� WR�VXSSRUW�DQG�VWUHQJWKHQ�NDLDNR�DQG�VWXGHQW�
literacy outcomes. 

2. The WKR programme should be considered best suited to Level 1 (81%-����� WH� UHR� 0ƗRUL� VHWtings, as 
opposed to Level 2 (51%-80���WH�UHR�0ƗRUL�VHWWLQJV� 

3. The WKR programme needs to provide technology capability and accessibility opportunities to support and 
maximise kaiako te reo MƗRUL�DFTXLVLWLRQ�DQG�OHDUQLQJ� 

4. The WKR programme show clear evidence of kaiako and student shifts iQ�WH�UHR�0ƗRUL�FODVVURRP�SUDFWLFe. 

5. The WKR programme considers how best to support the uniqueness of regional dialects in kura settings, and 
how regional language can be incorporated into the professional development activities. 

6. 7KH�:.5�SURJUDPPH�QHHGV�WR�H[SORUH�WKH�LGHD�WR�KDYH�ZƗQDQJD�VW\OH�FRPSRQHQWV�ZLWKLQ�WKHLU�SURJUDPPH. 
7KHVH�ZƗQDQJD� VKRXOG� DOORZ�NDLDNR� WR� KDYH� H[WHQGHG� DQG� IRFXVHG� WLPH� WR� FRQFHQWUDWH�on the principles of 
WKR. 

7. The WKR programme implement a research programme to capture qualitative and quantitative data pertaining 
to the language development of students and kaiako involved in the programme. 

Finally, this report recommends that WKR continXH� WR� VXSSRUW� UHR�0ƗRUL�NDLDNR�DQG�NXUD� WR� UDLVH� WHDFKHU� OLQJXLVWLF�
capability to increase students’ language development and proficiency. This recommendation is made due to the fact 
that currently the WKR programme is increasing the quality and quantity oI�UHR�0ƗRUL�XVHG�E\�NDLDNR��DQG�WKHLU�RYHUDOO�
language proficiency. There is evidence that indicates the WKR programme is supporting the community to regenerate 
WLNDQJD� DQG�PƗWDXUDQJD�0ƗRUL� WKURXJK� WKH�PHGLXP� RI� WH� UHR�0ƗRUL�ZLWKLQ� WKH� YDULRXV�kura, and the programme is 
KHOSLQJ�VWXGHQWV�WR�GHYHORS�WKHLU�UHR�0ƗRUL�DELOLW\� 
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8.0 Appendices 
8.1 Appendix 1 Kaiako Questionnaire 
 

:KDNDSLNL�L�WH�UHR�0ƘRUL� 
 

Participant Questionnaire 
 

This questionnairH�LV�WR�EH�FRPSOHWHG�E\�SDUWLFLSDQWV�RI�WKH�:KDNDSLNL�L�WH�UHR�0ƘRUL�SURJUDPPH 
 
 

PARTICIPANT INFORMATION (Please respond to all questions) 
 
 

1. Name:      2. Age: 15-19:  20-24:  25-29:  
    30-34:  35-39:   40–44:  

3. School you work at:  
  

   45-49:  50-54:   55-59:  
    60-64:  65-69:  70-74:  
    75-79:  80 +  

4. 1. Male:  2. Female:   
   

5. Iwi Affiliations:  

   

   

6.  How long were you involved in the programme?: 
 

 

7. Who got you involved in this project?:   1. Principal:  2. Other teachers:  3. School:  
 

  4. Ministry:  5. Friends  6. Provider:  
 

  7. Other:  

    

 
PART 1  PROFICIENCY AND USE OF TE REO MƗ25, 
 

8. :KDW�LV�\RXU�RYHUDOO�SURILFLHQF\�LQ�WH�UHR�0ƗRUL" 
    

1  Absolute beginner (only a few words) 
   

2  Beginner (some simple sentences) 
   

3  Intermediate (related to familiar topics) 
   

4  Confident (on a range of topics) 
   

5  Advanced (most situations) 
   

6  Fluent (all situations) 
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9. <RXU�XQGHUVWDQGLQJ�RI�VSRNHQ�UHR�0ƗRUL" 
   

1  Don’t really understand anything 
   

2  Recognise simple sentences and words 
   

3  Understand mostly if the topic is about something I know 
   

4  Understand most of what is being said if its not too fast 
   

5  Understand almost all discussions on a wide range of topics 
   

6  No problem understanding what is being talked about 
 
 
10. :KDW�LV�\RXU�DELOLW\�WR�VSHDN�WH�UHR�0ƗRUL" 
   

1  Only know a few words 
   

2  Able to use some basic sentences 
   

3  Participating in conversations on topic I am familiar with 
   

4  Starting to use my reo regularly with confidence 
   

5  8VLQJ�UHR�0ƗRUL�FRQILGHQWO\�LQ�PRVW�VLWXDWLRQV 
   

6  Completely confident in using my reo 
 
 
11. :KDW�LV�\RXU�DELOLW\�WR�UHDG�UHR�0ƗRUL�ZLWK�XQGHUVWDQGLQJ" 
   

1  Only recognise a few words 
   

2  Able to read very basic sentences 
   

3  Able to read reo on some topics I am familiar with 
   

4  Able to read reo regarding a range of topics 
   

5  Confident reading most reo except perhaps other dialects 
   

6  &RPSOHWHO\�FRQILGHQW�LQ�UHDGLQJ�UHR�0ƗRUL 
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12. <RXU�DELOLW\�WR�ZULWH�LQ�UHR�0ƗRUL" 
   

1  1RW�DEOH�WR�ZULWH�UHR�0ƗRUL�H[FHSW�IRU�VRPH�VLPSOH�ZRUGV 
   

2  Able to write very simple sentences and notes 
   

3  Able to write short paragraphs on familiar topics 
   

4  Able to write about my thoughts and short stories 
   

5  Confident to write about most topics and contexts 
   

6  &RPSOHWHO\�FRQILGHQW�LQ�ZULWLQJ�LQ�WH�UHR�0ƗRUL 
 
 
13. Level of reo use? 
   

1  Nothing (no reo being used) 
   

2  Every so often (only using a few words) 
   

3  Speaking sometimes (simple sentences used sometimes) 
   

4  Reasonably common use (used often at certain times) 
   

5  Common use (most of the time reo is being spoken) 
   

6  Full usage (reo only is used in all situations) 
 

PART 2  IMPACT OF WHAKAPIKI I TE REO PROGRAMME ON TEACHERS 
 

14. +DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�\RXU�RYHUDOO�UHR�0ƗRUL�
proficiency? 

   
1  No, not all 
   

2  Very slightly 
   

3  There has been a small increase in my reo proficiency 
   

4  There has been a noticeable increase in my reo proficiency 
   

5  The programme has significantly increased my proficiency  
   

6  My proficiency has increased beyond my expectations 
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15. Has the Whakapiki programme increased your understanding of 
UHR�0ƗRUL" 

   
1  No, not at all 
   

2  Very slightly 
   

3  There has been a small increase in my understanding 
   

4  There has been a noticeable increase in my understanding 
   

5  It has significantly increased my understanding 
   

6  My understanding has increased beyond my expectations 
 

16. Has the Whakapiki programme increased the amount of reo 
0ƗRUL�\RX�XVH" 

    
1  No, it has decreased 
   

2  There has been no change 
   

3  It has increased slightly 
   

4  There has been a noticeable increase 
   

5  There has been a significant increase 
   

6  ,�DP�QRZ�VSHDNLQJ�WH�UHR�0ƗRUL�DOO�RI�WKH�WLPH 
 

17. Has the Whakapiki programme increased the quality of reo 
0ƗRUL�\RX�XVH" 

   
1  No it has decreased 
   

2  There has been no change 
   

3  It has increased slightly 
   

4  There has been a noticeable increase 
   

5  There has been a significant increase 
   

6  The quality of my language has greatly improved 
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18. Has the Whakapiki programme improved the te reo MƗori you 

use with your students? 
   

1  No, it has decreased 
   

2  It has remained the same 
   

3  It has improved slightly 
   

4  There has been a noticeable improvement 
   

5  There has been a significant improvement 
   

6  The reo used with students has greatly improved 
 

19. Has the Whakapiki programme improved you classroom 
practices for te reo MƗori? 

   
1  No, not at all 
   

2  It has remained the same 
   

3  There has been slight improvement 
   

4  There has been noticeable improvement 
   

5  There has been significant improvement 
   

6  My reo MƗori classroom practice has greatly improved 
 

PART 3  IMPACT OF WHAKAPIKI I TE REO PROGRAMME ON STUDENTS 
 

20. Has the Whakapiki programme improved the overall reo MƗori 
proficiency of students in your class? 

   
1  No, not at all 
   

2  It has remained the same 
   

3  There has been slight improvement 
   

4  There has been noticeable improvement 
   

5  There has been significant improvement 
   

6  The overall reo proficiency of students has greatly improved 
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21. Has the Whakapiki programme increased students 

understanding of reo MƗori? 
   

1  No, not at all 
   

2  It has remained the same 
   

3  There has been slight improvement 
   

4  There has been noticeable improvement 
   

5  There has been significant improvement 
   

6  The reo understanding of students has greatly improved 
 

22. Has the Whakapiki programme increased the amount of reo 
MƗori used by students? 

   
1  No, not at all 
   

2  It has remained the same 
   

3  There has been slight improvement 
   

4  There has been noticeable improvement 
   

5  There has been significant improvement 
   

6  The amount of reo used by students has greatly improved 
 

23. Has the Whakapiki programme increased the quality of reo 
MƗori used by students? 

   
1  No, not at all 
   

2  It has remained the same 
   

3  There has been slight improvement 
   

4  There has been noticeable improvement 
   

5  There has been significant improvement 
   

6  The quality of reo used by students has greatly improved 
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Part 4  DEVELOPMENT OF THE WHAKAPIKI I TE REO PROGRAMME 
 

24. Is the Whakapiki programme making a positive difference to the 
reo of teachers and students? 

   
1  No 
   

2  Yes 
   

3  Don’t know 
 

25. Do you think Whakapiki i te reo is a worthwhile programme? 
 

   
1  No 
   

2  Yes 
   

3  Don’t know 
 

26. Do you think that the Whakapiki i te reo programme can be 
improved? 

   
1  No 
   

2  Yes 
   

3  Don’t know 
 

27. Do you think the structure of the Whakapiki programme can be 
improved? 

   
1  No 
   

2  Yes 
   

3  Don’t know 
 

28. Would you recommend the Whakapiki i te reo programme to 
other schools and teachers? 

   
1  No 
   

2  Yes 
   

3  Don’t know 
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29. Would you like to participate again in the Whakapiki i te reo 

programme? 
   

1  No 
   

2  Yes 
   

3  Don’t know 
 

30. Has the Whakapiki programme raised the capability of teachers 
at your school? 

   
1  No 
   

2  Yes 
   

3  Don’t know 
 

31. Has the Whakapiki programme raised the capacity of your 
school? 

   
1  No 
   

2  Yes 
   

3  Don’t know 
 

PART 5   ADDITIONAL COMMENTS 
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8.2 Appendix 2 Qualitative Interview Questions 
 

WHAKAPIKI I TE REO EVALUATION PROGRAMME 
QUALITATIVE INTERVIEW QUESTIONS 

FOR KAIAKO 
 
 
1: How has Whakapiki i te Reo supported your knowledge, skill and understanding of te reo 

DĈŽƌŝ�ĚĞǀĞůŽƉŵĞŶƚ͍ 
 
2: What part ŽĨ�ƚŚĞ�tŚĂŬĂƉŝŬŝ�ŝ�ƚĞ�ZĞŽ�ƉƌŽŐƌĂŵŵĞ�ǁŽƌŬĞĚ�ǁĞůů�ĨŽƌ�ǇŽƵ�ĂŶĚ�ǁŚǇ͍ 
 
3: tŚĂƚ�ƉĂƌƚƐ�ŽĨ�ƚŚĞ�tŚĂŬĂƉŝŬŝ�ŝ�ƚĞ�ZĞŽ�ƉƌŽŐƌĂŵŵĞ�ĚŝĚ�ŶŽƚ�ǁŽƌŬ�ǁĞůů�ĨŽƌ�ǇŽƵ�ĂŶĚ�ǁŚǇ͍ 
 
4: Has Whakapiki i te Reo changed your practicĞƐ�ŝŶ�ƚŚĞ�ĐůĂƐƐƌŽŽŵ͍�� /Ĩ�ǇĞƐ�ŚŽǁ͍ 
 
5: ,ĂƐ�ǇŽƵƌ� ŝŵƉƌŽǀĞĚ�practicĞƐ�ŚĞůƉĞĚ�ƚŽ� ŝŵƉƌŽǀĞ�ƐƚƵĚĞŶƚ� ůĂŶŐƵĂŐĞ� ůĞĂƌŶŝŶŐ͍� �,Žǁ�ĚŽ�ǇŽƵ�

ŬŶŽǁ�ƚŚŝƐ͍��,ĂǀĞ�ǇŽƵ�ƌĞĐŽƌĚĞĚ�ƚŚĞ�ƐŚŝĨƚƐ͍ 
 
6: ,ĂǀĞ�ƚĞ�ƌĞŽ�DĈŽƌŝ�ƉƌŽĨĞƐƐŝŽŶĂů�ĚĞǀĞůŽƉŵĞŶƚ�ŽƉƉŽƌƚƵŶŝƚŝĞƐ�ĐŽŶƚŝŶƵĞĚ�ŝŶ�ǇŽƵƌ�ƐĐŚŽŽů�ƐŝŶĐĞ�

tŚĂŬĂƉŝŬŝ�ŝ�ƚĞ�ZĞŽ͍ 
 
7: tŚĂƚ�ŚĂǀĞ�ďĞĞŶ�ƚŚĞ�ƉŽƐŝƚŝǀĞ�ŽƵƚcomes of Whakapiki i te Reo for you as a kaiako in your 

ĐůĂƐƐ͕�ĂĐƌŽƐƐ�ƚŚĞ�ƐǇŶĚŝĐĂƚĞ�ĂŶĚ�ŬƵƌĂ�ǁŝĚĞ͍ 
 
8: tŚĂƚ�ŚĂǀĞ�ďĞĞŶ�ƚŚĞ�ŽŶ-going language outcomes for students during the Whakapiki i te 

ZĞŽ�ƉƌŽŐƌĂŵŵĞ�ĂŶĚ�ĂĨƚĞƌ͍ 
 
9: What are the teaching and learning areaƐ�ŝŶ�ƚĞ�ƌĞŽ�DĈŽƌŝ�ƚŚĂƚ�ǇŽƵ�ŶĞĞĚ�ƚŽ�ĚĞǀĞůŽƉ͍ 
 
10: tŚĂƚ�ĂƌĞ� ƚŚĞ�ƌĞŽ�DĈŽƌŝ�ĂƌĞĂƐ� ƚŚĂƚ�ŶĞĞĚ�ƚŽ�ďĞ� ĨƵƌƚŚĞƌ�ĚĞǀĞůŽƉĞĚ� ŝŶ�ǇŽƵƌ�ĐůĂƐƐ͕�ŬƵƌĂ�ĂŶĚ�

ƐǇŶĚŝĐĂƚĞ͍� 
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WHAKAPIKI I TE REO EVALUATION PROGRAMME 
QUALITATIVE INTERVIEW QUESTIONS 

FOR PRINCIPALS 
 
 
1: Can you descriďĞ�ŚŽǁ�ƚŚĞ�tŚĂŬĂƉŝŬŝ� ŝ� ƚĞ�ZĞŽ�ƉƌŽĨĞƐƐŝŽŶĂů�ĚĞǀĞůŽƉŵĞŶƚ�ƉƌŽŐƌĂŵŵĞ�ŚĂƐ�

ŝŶĨůƵĞŶĐĞĚ�ƚĞ�ƌĞŽ�DĈŽƌŝ�ĚĞǀĞůŽƉŵĞŶƚ�ŝŶ�ǇŽƵƌ�ŬƵƌĂ͍ 
 
2: tŚĂƚ�ŚĂƐ�ďĞĞŶ�ƚŚĞ�ŽǀĞƌĂůů�ĞĨĨĞĐƚŝǀĞŶĞƐƐ�ŽĨ�tŚĂŬĂƉŝŬŝ�ŝ�ƚĞ�ZĞŽ�ŝŶ� ǇŽƵƌ�ƐĐŚŽŽů͍ 
 
3: In what areas has the Whakapiki i te Reo programme ƌĂŝƐĞĚ�ƚŚĞ�ĐĂƉĂďŝůŝƚǇ�ŽĨ�ƚŚĞ�ŬĂŝĂŬŽ͍ 
 
4: ,Žǁ� ŚĂƐ� ƚŚĞ� tŚĂŬĂƉŝŬŝ� ŝ� ƚĞ� ZĞŽ� ƉƌŽŐƌĂŵŵĞ� ŝŵƉƌŽǀĞĚ� ƐƚƵĚĞŶƚ� ůĂŶŐƵĂŐĞ� ĚĞǀĞůŽƉŵĞŶƚ�

ŽƵƚĐŽŵĞƐ͍��/Ɛ�ƚŚĞƌĞ�ĞǀŝĚĞŶĐĞ�ƚŽ�ƐƵƉƉŽƌƚ�ƚŚŝƐ�ƐŚŝĨƚ�ŝŶ�ŽƵƚĐŽŵĞƐ͍ 
 
5: tŚĂƚ�ŚĂǀĞ�ďĞĞŶ�ƚŚĞ�ƉŽƐŝƚŝǀĞ�ŽƵƚĐŽŵĞƐ�ŽĨ�tŚĂŬĂƉŝŬŝ� ŝ� ƚĞ�ZĞŽ� ĨŽƌ� ƚŚĞ�school, kaiako and 

ƐƚƵĚĞŶƚƐ͍ 
 
6: ,Žǁ�ŚĂƐ�ƚŚĞ�ŬƵƌĂ�ĐŽŶƚŝŶƵĞĚ�ƚŽ�ƐƵƉƉŽƌƚ�ŬĂŝĂŬŽ�ƚĞ�ƌĞŽ�ĚĞǀĞůŽƉŵĞŶƚ�ƐŝŶĐĞ�ďĞŝŶŐ�ŝŶǀŽůǀĞĚ�ŝŶ�

ƚŚĞ�tŚĂŬĂƉŝŬŝ�ŝ�ƚĞ�ZĞŽ�ƉƌŽŐƌĂŵŵĞ͍ 
 
7: ,Žǁ�ŚĂƐ� ƚŚĞ�ŬƵƌĂ�ŵĂŶĂŐĞĚ� ƌĞƐŽƵƌĐĞƐ� ůŝŬĞ� ƚŚĞ� ƌĞůĞĂƐĞ�ŽĨ� ŬĂŝĂŬŽ� ĨŽƌ� ŝŶĚŝǀŝĚƵĂů�ĂŶĚ�ŐƌŽƵƉ�

Whakapiki ŝ�ƚĞ�ZĞŽ�ĚĞǀĞůŽƉŵĞŶƚ͍ 
 
8: tŚĂƚ�ŚĂǀĞ�ďĞĞŶ�ƚŚĞ�ŵĂũŽƌ�ŝƐƐƵĞƐ�ĨŽƌ�ŬĂŝĂŬŽ�ƚŽ�ƵŶĚĞƌƚĂŬĞ�tŚĂŬĂƉŝŬŝ�ŝ�ƚĞ�ZĞŽ�ĚĞǀĞůŽƉŵĞŶƚ�

ŝŶ�ƚŚĞ�ŬƵƌĂ͍ 
 
9: tŚĂƚ�ŚĂǀĞ�ďĞĞŶ�ƚŚĞ�ƐƚƌĂƚĞŐŝĞƐ�ƚŽ�ĞŶƐƵƌĞ�ŬĂŝĂŬŽ�ĂƌĞ�ǁĞůů�ƐƵƉƉŽƌƚĞĚ�ŝŶ�ƚŚĞŝƌ�tŚĂŬĂƉŝŬŝ�ŝ�ƚĞ�

ZĞŽ�ĚĞǀĞůŽƉŵĞŶƚ͍ 
 
10: Can you explaiŶ�ŚŽǁ�ǇŽƵ�ŚĂǀĞ�ƌĞƉŽƌƚĞĚ�ƚŚĞ�ŽƵƚĐŽŵĞƐ�ŽĨ�tŚĂŬĂƉŝŬŝ�ŝ�ƚĞ�ZĞŽ�ƚŽ�ǇŽƵƌ��ŽĂƌĚ�

ŽĨ�dƌƵƐƚĞĞƐ�ĂŶĚ�ǁŚĈŶĂƵ͍ 
 
11: ,Žǁ� ĚŽ� ǇŽƵ� ƐĞĞ� ƚŚĞ� ďƵŝůĚŝŶŐ� ŽĨ� ŬƵƌĂ� ǁŝĚĞ� ĐĂƉĂďŝůŝƚǇ� ŝŶ� ƚĞ� ƌĞŽ� DĈŽƌŝ� ĂƐ� ĂŶ� ŽŶŐŽŝŶŐ�

ŝŶŝƚŝĂƚŝǀĞ͍
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WHAKAPIKI I TE REO EVALUATION PROGRAMME 
QUALITATIVE INTERVIEW QUESTIONS 

FOR PROVIDERS 
 
 
1: �ĂŶ�ǇŽƵ�ƚĞůů�ŵĞ�ŚŽǁ�ǇŽƵ�ĚĞǀĞůŽƉĞĚ�ƌĞůĂƚŝŽŶƐŚŝƉƐ�ǁŝƚŚ�ƐĐŚŽŽů� ůĞĂĚĞƌƐŚŝƉ�ƚŽ�ƉĂƌƚŝĐŝƉĂƚĞ�ŝŶ�

tŚĂŬĂƉŝŬŝ�ŝ�ƚĞ�ZĞŽ͍ 
 
2: tŚĂƚ�ŚĂǀĞ�ďĞĞŶ�ƚŚĞ�ƉŽƐŝƚŝǀĞ�ŽƵƚĐŽŵĞƐ�ĂƐ�Ă�ƌĞƐƵůƚ�ŽĨ�ǇŽƵƌ�tŚĂŬĂƉŝŬŝ�ŝ�ƚĞ�ZĞŽ�ƉƌŽŐƌĂŵŵĞ�

ǁŝƚŚ�ĞĂĐŚ�ŬƵƌĂ͍ 
 
3: How do you know that your Whakapiki i te Reo programme has made a difference to 

ŬĂŝĂŬŽ�ƌĞŽ�DĈŽƌŝ�ŬŶŽǁůĞĚŐĞ͕�ƐŬŝůů�ĂŶĚ�ůĂŶŐƵĂŐĞ�ŽƵƚĐŽŵĞƐ͍ 
 
4: How do you know that your Whakapiki i te Reo programme has made a difference to 

ƐƚƵĚĞŶƚ�ƌĞŽ�DĈŽƌŝ�ŽƵƚĐŽŵĞƐ͍ 
 
5: ,ĂǀĞ�ǇŽƵ�ĂŶĚ�ƚŚĞ�ŬƵƌĂ�ůĞĂĚĞƌƐŚŝƉ�ƌĞƉŽƌƚĞĚ�ƚŚĞƐĞ�ƐŚŝĨƚƐ�ŝŶ�ƚŚĞ�ƌĞƉŽƌƚŝŶŐ�ƉƌŽĐĞƐƐ͍ 
 
6: /Ŷ�ǁŚĂƚ�ǁĂǇƐ�ŚĂǀĞ�ǇŽƵ�ĂƐƐŝƐƚĞĚ͕�ƉƌŽŵŽƚĞĚ�ĂŶĚ�ŝŵƉůĞŵĞŶƚĞĚ�ŚĂƉƻ�ĂŶĚ�ŝǁŝ�ƌĞŽ�ŐŽĂůƐ�ĂŶĚ�

ĂƐƉŝƌĂƚŝŽŶƐ�ŝŶ�ƉĂƌƚŝĐŝƉĂƚŝŶŐ�ŬƵƌĂ͍ 
 
7: tŚĂƚ� ƌĂŶŐĞ� ŽĨ� ĂĐƚŝǀŝƚŝĞƐ� ǁĞƌĞ� ƵŶĚĞƌƚĂŬĞŶ� ďǇ� ǇŽƵ� ĂŶĚ� ŬĂŝĂŬŽ� ƚŽ� ŝŵƉƌŽǀĞ� ĐůĂƐƐƌŽom 

teaching and learning practicĞ͍ 
 
8: tŚĂƚ� ĨƵƌƚŚĞƌ� ĂƌĞĂƐ� ǁŽƵůĚ� ǇŽƵ� ŝŵƉƌŽǀĞ� ŝŶ� ǇŽƵƌ� ƉƌŽǀŝƐŝŽŶ� ƚŽ� ďĞƚƚĞƌ� ƐƵƉƉŽƌƚ� ŬƵƌĂ�

ďĂƐĞĚͬƐĐŚŽŽů�ĐůƵƐƚĞƌ�ƉƌŽĨĞƐƐŝŽŶĂů�ĚĞǀĞůŽƉŵĞŶƚ͍ 
 
9: /Ŷ� ǁŚĂƚ� ǁĂǇƐ� ŚĂǀĞ� ǇŽƵ� ƐƵƉƉŽƌƚĞĚ� ŬƵƌĂ� ǁŝĚĞ� ŬŶŽǁůĞĚŐĞ͕� skill and understanding of Te 

MarautĂŶŐĂ�Ž��ŽƚĞĂƌŽĂ�ĂŶĚ�EŐĈ�tŚĂŶĂŬĞƚĂŶŐĂ͍ 
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8.3 Appendix 3 Additional Tables: Breakdown by School Type 
 
Overall Proficiency in ƚĞ�ƌĞŽ�DĈŽƌŝ - Total 
:KDW�LV�\RXU�RYHUDOO�SURILFLHQF\�LQ�UHR�0ƗRUL" # % 
Absolute beginner (only a few words) 0 0.0% 
Beginner (some simple sentences) 0 0.0% 
Intermediate (related to familiar topics) 6 12.5% 
Confident (on a range of topics) 18 37.5% 
Advanced (most situations) 14 29.1% 
Fluent (all situations) 10 20.8% 
Total 48 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;Immersion Schools) 
:KDW�LV�\RXU�RYHUDOO�SURILFLHQF\�LQ�UHR�0ƗRUL" # % 
Absolute beginner (only a few words) 0 0.0% 
Beginner (some simple sentences) 0 0.0% 
Intermediate (related to familiar topics) 0 0.0% 
Confident (on a range of topics) 9 45.0% 
Advanced (most situations) 6 30.0% 
Fluent (all situations) 5 25.0% 
Total 20 100% 

 
Kura Reo Rua ;Bilingual Schools) 
:KDW�LV�\RXU�RYHUDOO�SURILFLHQF\�LQ�UHR�0ƗRUL" # % 
Absolute beginner (only a few words) 0 0.0% 
Beginner (some simple sentences) 0 0.0% 
Intermediate (related to familiar topics) 3 17.6% 
Confident (on a range of topics) 6 35.2% 
Advanced (most situations) 5 29.4% 
Fluent (all situations) 3 17.7% 
Total 17 100% 

 
Rumaki and Reo Rua in Kura Auraki ;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 

What is your oYHUDOO�SURILFLHQF\�LQ�UHR�0ƗRUL" # % 
Absolute beginner (only a few words) 0 0.0% 
Beginner (some simple sentences) 0 0.0% 
Intermediate (related to familiar topics) 3 27.3% 
Confident (on a range of topics) 3 27.3% 
Advanced (most situations) 3 27.3% 
Fluent (all situations) 2 18.1% 
Total 11 100% 

 



64 Evaluation of Whakapiki i te Reo  

 

Understanding of ƐƉŽŬĞŶ�DĈŽƌŝ - Total 
:KDW�LV�\RXU�XQGHUVWDQGLQJ�RI�VSRNHQ�0ƗRUL" # % 
Don’t really understand anything 0 0.0% 
Recognise simple sentences and words 0 0.0% 
Understand mostly if the topic is something I know 0 0.0% 
Understand most of what is being said if its not too fast 8 16.6% 
Understand almost all discussions on a wide range of topics 24 50.0% 
No problem understanding what is being talked about 16 33.3% 
Total 48 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵmersion Schools) 
:KDW�LV�\RXU�XQGHUVWDQGLQJ�RI�VSRNHQ�0ƗRUL" # % 
Don’t really understand anything 0 0.0% 
Recognise simple sentences and words 0 0.0% 
Understand mostly if the topic is something I know 0 0.0% 
Understand most of what is being said if its not too fast 3 15.0% 
Understand almost all discussions on a wide range of topics 7 35.0% 
No problem understanding what is being talked about 10 50.0% 
Total 20 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 
:KDW�LV�\RXU�XQGHUVWDQGLQJ�RI�VSRNHQ�0ƗRUL" # % 
Don’t really understand anything 0 0.0% 
Recognise simple sentences and words 0 0.0% 
Understand mostly if the topic is something I know 0 0.0% 
Understand most of what is being said if its not too fast 1 5.9% 
Understand almost all discussions on a wide range of topics 11 64.7% 
No problem understanding what is being talked about 5 29.4% 
Total 17 100% 

 
ZƵŵĂŬŝ�ĂŶĚ�ZĞŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 
:KDW�LV�\RXU�XQGHUVWDQGLQJ�RI�VSRNHQ�0ƗRUL" # % 
Don’t really understand anything 0 0.0% 
Recognise simple sentences and words 0 0.0% 
Understand mostly if the topic is something I know 0 0.0% 
Understand most of what is being said if its not too fast 4 36.4% 
Understand almost all discussions on a wide range of topics 6 54.5% 
No problem understanding what is being talked about 1 9.1% 
Total 11 100% 
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�ďŝůŝƚǇ�ƚŽ�ƐƉĞĂŬ�ƚĞ�ƌĞŽ�DĈŽƌŝ - Total 
:KDW�LV�\RXU�DELOLW\�WR�VSHDN�WH�UHR�0ƗRUL" # % 
Only know a few words 0 0.0% 
Able to use some basic sentences 0 0.0% 
Participating in conversations on topics I am familiar with 0 0.0% 
Starting to use my reo regularly with confidence 4 8.0% 
8VLQJ�UHR�0ƗRUL�FRQILGHQWO\�LQ�PRVW�FDVHV 32 64.0% 
Completely confident in using my reo 14 28.0% 
Total 50 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 

WhaW�LV�\RXU�DELOLW\�WR�VSHDN�WH�UHR�0ƗRUL" # % 
Only know a few words 0 0.0% 
Able to use some basic sentences 0 0.0% 
Participating in conversations on topics I am familiar with 0 0.0% 
Starting to use my reo regularly with confidence 0 0.0% 
8VLQJ�UHR�0ƗRUi confidently in most cases 10 45.5% 
Completely confident in using my reo 12 54.5% 
Total 22 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 
:KDW�LV�\RXU�DELOLW\�WR�VSHDN�WH�UHR�0ƗRUL" # % 
Only know a few words 0 0.0% 
Able to use some basic sentences 0 0.0% 
Participating in conversations on topics I am familiar with 0 0.0% 
Starting to use my reo regularly with confidence 1 5.9% 
8VLQJ�UHR�0ƗRUL�FRQILGHQWO\�LQ�PRVW�FDVHV 14 82.3% 
Completely confident in using my reo 2 11.8% 
Total 17 100% 

 
Rumaki and Reo Rua ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 
:KDW�LV�\RXU�DELOLW\�WR�VSHDN�WH�UHR�0ƗRUL" # % 
Only know a few words 0 0.0% 
Able to use some basic sentences 0 0.0% 
Participating in conversations on topics I am familiar with 0 0.0% 
Starting to use my reo regularly with confidence 3 27.6% 
8VLQJ�UHR�0ƗRUL�FRQILGHQWO\�LQ�PRVW�FDVHV 8 72.4% 
Completely confident in using my reo 0 0.0% 
Total 11 100% 
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Ability to read te ƌĞŽ�DĈŽƌŝ�ǁŝƚŚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ - Total 
What is your ability to read reo 0ƗRUL�ZLWK�XQGHUVWDQGLQJ" # % 
Only recognise a few words 0 0.0% 
Able to read very basic sentences 0 0.0% 
Able to read reo on some topics I am familiar with 2 4.4% 
Able to read reo regarding a range of topics 4 8.8% 
Confident reading most reo except perhaps other dialects 24 53.3% 
&RPSOHWHO\�FRQILGHQW�LQ�UHDGLQJ�WH�UHR�0ƗRUL 15 33.3% 
Total 45 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 
:KDW�LV�\RXU�DELOLW\�WR�UHDG�UHR�0ƗRUL�ZLWK�XQGHUVWDQGLQJ" # % 
Only recognise a few words 0 0.0% 
Able to read very basic sentences 0 0.0% 
Able to read reo on some topics I am familiar with 0 0.0% 
Able to read reo regarding a range of topics 0 0.0% 
Confident reading most reo except perhaps other dialects 7 38.9% 
&RPSOHWHO\�FRQILGHQW�LQ�UHDGLQJ�WH�UHR�0ƗRUL 11 61.1% 
Total 18 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 
:KDW�LV�\RXU�DELOLW\�WR�UHDG�UHR�0ƗRUL�ZLWK�XQGHUVWDQGLQJ" # % 
Only recognise a few words 0 0.0% 
Able to read very basic sentences 0 0.0% 
Able to read reo on some topics I am familiar with 0 0.0% 
Able to read reo regarding a range of topics 2 12.5% 
Confident reading most reo except perhaps other dialects 10 62.5% 
&RPSOHWHO\�FRQILGHQW�LQ�UHDGLQJ�WH�UHR�0ƗRUL 4 25.0% 
Total 16 100% 

 
ZƵŵĂŬŝ�ĂŶĚ�ZĞŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůish medium) 
:KDW�LV�\RXU�DELOLW\�WR�UHDG�UHR�0ƗRUL�ZLWK�XQGHUVWDQGLQJ" # % 
Only recognise a few words 0 0.0% 
Able to read very basic sentences 0 0.0% 
Able to read reo on some topics I am familiar with 2 18.2% 
Able to read reo regarding a range of topics 2 18.2% 
Confident reading most reo except perhaps other dialects 7 63.6% 
&RPSOHWHO\�FRQILGHQW�LQ�UHDGLQJ�WH�UHR�0ƗRUL 0 0.0% 
Total 11 100% 
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Ability to write in te ƌĞŽ�DĈŽƌŝ - Total 
:KDW�LV�\RXU�DELOLW\�WR�ZULWH�LQ�WH�UHR�0ƗRUL" # % 
Not able to writH�UHR�0ƗRUL�H[FHSW�IRU�VRPH�VLPSOH�ZRUGV 0 0.0% 
Able to write very simple sentences and notes 0 0.0% 
Able to write short paragraphs on familiar topics 3 6.5% 
Able to write about my thoughts and short stories 7 15.2% 
Confident to write about most topics and contexts 19 41.3% 
&RPSOHWHO\�FRQILGHQW�LQ�ZULWLQJ�LQ�WH�UHR�0ƗRUL 17 36.9% 
Total 46 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 
:KDW�LV�\RXU�DELOLW\�WR�ZULWH�LQ�WH�UHR�0ƗRUL" # % 
1RW�DEOH�WR�ZULWH�UHR�0ƗRUL�H[FHSW�IRU�VRPH�VLPSOH�ZRUGV 0 0.0% 
Able to write very simple sentences and notes 0 0.0% 
Able to write short paragraphs on familiar topics 0 0.0% 
Able to write about my thoughts and short stories 0 0.0% 
Confident to write about most topics and contexts 8 42.1% 
Completely confident in writing iQ�WH�UHR�0ƗRUL 11 57.9% 
Total 19 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 
:KDW�LV�\RXU�DELOLW\�WR�ZULWH�LQ�WH�UHR�0ƗRUL" # % 
1RW�DEOH�WR�ZULWH�UHR�0ƗRUL�H[FHSW�IRU�VRPH�VLPSOH�ZRUGV 0 0.0% 
Able to write very simple sentences and notes 0 0.0% 
Able to write short paragraphs on familiar topics 0 0.0% 
Able to write about my thoughts and short stories 2 12.5% 
Confident to write about most topics and contexts 8 50.0% 
&RPSOHWHO\�FRQILGHQW�LQ�ZULWLQJ�LQ�WH�UHR�0ƗRUL 6 37.5% 
Total 16 100% 

 
Rumaki and Reo Rua ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 
:KDW�LV�\RXU�DELOLW\�WR�ZULWH�LQ�WH�UHR�0ƗRUL" # % 
1RW�DEOH�WR�ZULWH�UHR�0ƗRUL�H[FHSW�IRU�VRPH�VLPSOH�ZRUGV 0 0.0% 
Able to write very simple sentences and notes 0 0.0% 
Able to write short paragraphs on familiar topics 3 27.3% 
Able to write about my thoughts and short stories 5 45.4% 
Confident to write about most topics and contexts 3 27.3% 
&RPSOHWHO\�FRQILGHQW�LQ�ZULWLQJ�LQ�WH�UHR�0ƗRUL 0 0.0% 
Total 11 100% 
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What is your usage of te ƌĞŽ�DĈŽƌŝ - Total 
:KDW�LV�\RXU�XVDJH�RI�UHR�0ƗRUL" # % 
Nothing (no reo being used) 2 4.7% 
Every so often (only using a few words) 3 6.9% 
Speaking sometimes (simple sentences used sometimes) 10 23.2% 
Reasonably common use (used often at certain times) 11 25.6% 
Common use (most of the time reo is being spoken) 6 13.9% 
Full usage (reo only is used in all situations) 11 25.6% 
Total 43 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 
:KDW�LV�\RXU�XVDJH�RI�UHR�0ƗRUL" # % 
Nothing (no reo being used) 0 0.0% 
Every so often (only using a few words) 0 0.0% 
Speaking sometimes (simple sentences used sometimes) 0 0.0% 
Reasonably common use (used often at certain times) 3 17.6% 
Common use (most of the time reo is being spoken) 4 23.5% 
Full usage (reo only is used in all situations) 10 58.8% 
Total 17 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 
:KDW�LV�\RXU�XVDJH�RI�UHR�0ƗRUL" # % 
Nothing (no reo being used) 0 0.0% 
Every so often (only using a few words) 3 20.0% 
Speaking sometimes (simple sentences used sometimes) 5 33.3% 
Reasonably common use (used often at certain times) 6 40.0% 
Common use (most of the time reo is being spoken) 0 0.0% 
Full usage (reo only is used in all situations) 1 6.6% 
Total 15 100% 

 
ZƵŵĂŬŝ�ĂŶĚ�ZĞŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶits in English medium) 
:KDW�LV�\RXU�XVDJH�RI�UHR�0ƗRUL" # % 
Nothing (no reo being used) 2 18.1% 
Every so often (only using a few words) 0 0.0% 
Speaking sometimes (simple sentences used sometimes) 5 45.5% 
Reasonably common use (used often at certain times) 2 18.1% 
Common use (most of the time reo is being spoken) 2 18.1% 
Full usage (reo only is used in all situations) 0 0.0% 
Total 11 100% 
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Has programme increased overall te reo DĈŽƌŝ�proficiency - Total 
Has the Whakapiki programme increased your oveUDOO�UHR�0ƗRUL�SURILFLHQF\" # % 
No, not at all 1 2.0% 
Very slightly 3 6.1% 
There has been a small increase in my reo proficiency 11 22.4% 
There has been a noticeable increase in my reo proficiency 13 26.5% 
The programme has significantly increased my proficiency 17 34.7% 
My proficiency has increased beyond my expectations 4 8.2% 
Total 49 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�\RXU�RYHUDOO�UHR�0ƗRUL�SURILFLHQF\" # % 
No, not at all 1 4.8% 
Very slightly 0 0.0% 
There has been a small increase in my reo proficiency 6 28.5% 
There has been a noticeable increase in my reo proficiency 5 23.8% 
The programme has significantly increased my proficiency 8 38.1% 
My proficiency has increased beyond my expectations 1 4.8% 
Total 21 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�\RXU�RYHUDOO�UHR�0ƗRUL�SURILFLHQF\" # % 
No, not at all 0 0.0% 
Very slightly 2 11.7% 
There has been a small increase in my reo proficiency 3 17.6% 
There has been a noticeable increase in my reo proficiency 4 23.6% 
The programme has significantly increased my proficiency 6 35.3% 
My proficiency has increased beyond my expectations 2 11.7% 
Total 17 100% 

 
ZƵŵĂŬŝ�ĂŶĚ�ZĞŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝts in English medium) 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�\RXU�RYHUDOO�UHR�0ƗRUL�SURILFLHQF\" # % 
No, not at all 0 0.0% 
Very slightly 1 9.0% 
There has been a small increase in my reo proficiency 2 18.3% 
There has been a noticeable increase in my reo proficiency 4 36.3% 
The programme has significantly increased my proficiency 3 27.1% 
My proficiency has increased beyond my expectations 1 9.0% 
Total 11 100% 

 



70 Evaluation of Whakapiki i te Reo  

 

Has programme increased your understanding of te reo DĈŽƌŝ - Total 
Has the Whakapiki programPH�LQFUHDVHG�\RXU�XQGHUVWDQGLQJ�RI�UHR�0ƗRUL" # % 
No, not at all 2 4.2% 
Very slightly 4 8.5% 
There has been a small increase in my understanding 10 21.2% 
There has been a noticeable increase in my understanding 13 27.7% 
It has significantly increased my understanding 7 14.9% 
My understanding has increased beyond my expectations 11 23.4% 
Total 47 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�\RXU�XQGHUVWDQGLQJ�RI�UHR�0ƗRUL" # % 
No, not at all 2 10.5% 
Very slightly 1 5.3% 
There has been a small increase in my understanding 4 21.0% 
There has been a noticeable increase in my understanding 5 26.3% 
It has significantly increased my understanding 3 15.8% 
My understanding has increased beyond my expectations 4 21.0% 
Total 19 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�\RXU�XQGHUVWDQGLQJ�RI�UHR�0ƗRUL" # % 
No, not at all 0 0.0% 
Very slightly 2 11.7% 
There has been a small increase in my understanding 6 35.3% 
There has been a noticeable increase in my understanding 4 23.5% 
It has significantly increased my understanding 2 11.7% 
My understanding has increased beyond my expectations 3 17.6% 
Total 17 100% 

 
ZƵŵĂŬŝ�ĂŶĚ�ZĞŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝum) 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�\RXU�XQGHUVWDQGLQJ�RI�UHR�0ƗRUL" # % 
No, not at all 0 0.0% 
Very slightly 1 9.1% 
There has been a small increase in my understanding 0 0.0% 
There has been a noticeable increase in my understanding 4 36.4% 
It has significantly increased my understanding 2 18.1% 
My understanding has increased beyond my expectations 4 36.4% 
Total 11 100% 
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Has programme increased your use of te ƌĞŽ�DĈori - Total 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�\RX�Xse? # % 
No, it has decreased 0 0.0% 
There has been no change 8 16.0% 
It has changed slightly 13 26.0% 
There has been a noticeable increase 7 14.0% 
There has been a significant increase 16 32.0% 
,�DP�QRZ�VSHDNLQJ�WH�UHR�0ƗRUL�DOO�RI�WKH�WLPH 6 12.0% 
Total 50 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�\RX�XVH" # % 
No, it has decreased 0 0.0% 
There has been no change 2 9.0% 
It has changed slightly 7 31.8% 
There has been a noticeable increase 4 18.2% 
There has been a significant increase 8 36.4% 
,�DP�QRZ�VSHDNLQJ�WH�UHR�0ƗRUL�DOO�RI�WKH�WLPH 1 4.5% 
Total 22 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�\RX�XVH" # % 
No, it has decreased 0 0.0% 
There has been no change 4 23.5% 
It has changed slightly 4 23.5% 
There has been a noticeable increase 3 17.6% 
There has been a significant increase 5 29.4% 
,�DP�QRZ�VSHDNLQJ�WH�UHR�0ƗRUL�DOO�RI�WKH�WLPH 1 5.9% 
Total 17 100% 

 
Rumaki and ReŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�\RX�XVH" # % 
No, it has decreased 0 0.0% 
There has been no change 2 18.2% 
It has changed slightly 2 18.2% 
There has been a noticeable increase 0 0.0% 
There has been a significant increase 3 27.3% 
,�DP�QRZ�VSHDNLQJ�WH�UHR�0ƗRUL�DOO�RI�WKH�WLPH 4 36.3% 
Total 11 100% 
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Has WKR increased your quality of te reo DĈŽƌŝ - Total 
Has the Whakapiki programme increased the quality RI�UHR�0ƗRUL�\RX�XVH" # % 
No, it has decreased 0 0.0% 
There has been no change 2 4.3% 
It has changed slightly 16 34.8% 
There has been a noticeable increase 10 21.7% 
There has been a significant increase 12 26.1% 
The quality of my language has greatly improved 6 13.0% 
Total 46 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�TXDOLW\�RI�UHR�0ƗRUL�\RX�XVH" # % 
No, it has decreased 0 0.0% 
There has been no change 0 0.0% 
It has changed slightly 7 36.8% 
There has been a noticeable increase 6 31.6% 
There has been a significant increase 3 15.8% 
The quality of my language has greatly improved 3 15.8% 
Total 19 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�TXDOLW\�RI�UHR�0ƗRUL�\RX�XVH? # % 
No, it has decreased 0 0.0% 
There has been no change 2 12.5% 
It has changed slightly 6 37.5% 
There has been a noticeable increase 2 12.5% 
There has been a significant increase 4 25.0% 
The quality of my language has greatly improved 2 12.5% 
Total 16 100% 

 
ZƵŵĂŬŝ�ĂŶĚ�ZĞŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�TXDOLW\�RI�UHR�0ƗRUL�\RX�XVH" # % 
No, it has decreased 0 0.0% 
There has been no change 0 0.0% 
It has changed slightly 3 27.3% 
There has been a noticeable increase 2 18.2% 
There has been a significant increase 5 45.4% 
The quality of my language has greatly improved 1 9.0% 
Total 11 100% 
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Has WKR increased the amount of reo DĈŽƌŝ�you use with students - Total 
Has tKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�\RX�XVH�
with your students? # % 
No, it has decreased 0 0.0% 
It has remained the same 1 2.0% 
It has improved slightly 15 30.6% 
There has been a noticeable increase 12 24.5% 
There has been a significant increase 12 24.5% 
The reo used with students has greatly improved 9 18.4% 
Total 49 100% 
 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�\RX�XVH�
with your students? # % 
No, it has decreased 0 0.0% 
It has remained the same 1 4.8% 
It has improved slightly 6 28.6% 
There has been a noticeable increase 6 28.6% 
There has been a significant increase 5 23.8% 
The reo used with students has greatly improved 3 14.2% 
Total 21 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵal Schools) 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�\RX�XVH�
with your students? # % 
No, it has decreased 0 0.0% 
It has remained the same 0 0.0% 
It has improved slightly 5 29.4% 
There has been a noticeable increase 4 23.5% 
There has been a significant increase 5 29.4% 
The reo used with students has greatly improved 3 17.6% 
Total 17 100% 

 
ZƵŵĂŬŝ�ĂŶĚ�ZĞŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRri you use 
with your students? # % 
No, it has decreased 0 0.0% 
It has remained the same 0 0.0% 
It has improved slightly 4 36.4% 
There has been a noticeable increase 2 18.2% 
There has been a significant increase 2 18.2% 
The reo used with students has greatly improved 3 27.2% 
Total 11 100% 
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Has WKR improved your classroom practice - Total 
Has the Whakapiki programme improved your classroom practices for te reo 
0ƗRUL" # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 13 27.0% 
There has been a noticeable improvement 11 23.0% 
There has been a significant improvement 17 35.4% 
0\�UHR�0ƗRUL�FODVVURRP�SUDFWLFe has greatly improved 7 14.6% 
Total 48 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 

Has the Whakapiki programme improved your classroom practices for te reo 
0ƗRUL" # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 7 35.0% 
There has been a noticeable improvement 6 30.0% 
There has been a significant improvement 5 25.0% 
0\�UHR�0ƗRUL�FODVVURRP�SUDFWLFe has greatly improved 2 10.0% 
Total 20 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 

Has the Whakapiki programme improved your classroom practices for te reo 
0ƗRUL" # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 4 23.5% 
There has been a noticeable improvement 4 23.5% 
There has been a significant improvement 6 35.3% 
0\�UHR�0ƗRUL�FODVVURRP�SUDFWLFe has greatly improved 3 17.6% 
Total 17 100% 

 
Rumaki and Reo Rua in Kura AƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 

Has the Whakapiki programme improved your classroom practices for te reo 
0ƗRUL" # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 2 18.2% 
There has been a noticeable improvement 1 9.0% 
There has been a significant improvement 6 54.5% 
0\�UHR�0ƗRUL�FODVVURRP�SUDFWLFe has greatly improved 2 18.2% 
Total 11 100% 
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Has WKR improved students ƌĞŽ�DĈŽƌŝ - Total 
Has the Whakapiki programme improved the overall UHR�0ƗRUL�SURILFLHQF\�RI�
students in your class? # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 29 58.0% 
There has been a noticeable improvement 9 18.0% 
There has been a significant improvement 9 18.0% 
The overall reo proficiency of students has greatly improved 3 6.0% 
Total 50 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LPSURYHG�WKH�RYHUDOO�UHR�0ƗRUL�SURILFLHQF\�RI�
students in your class? # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 12 54.5% 
There has been a noticeable improvement 6 27.3% 
There has been a significant improvement 4 18.2% 
The overall reo proficiency of students has greatly improved 0 0.0% 
Total 22 100% 

 
Kura ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LPSURYHG�WKH�RYHUDOO�UHR�0ƗRUL�SURILFLHQF\�RI�
students in your class? # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 10 58.8% 
There has been a noticeable improvement 2 11.8% 
There has been a significant improvement 3 17.6% 
The overall reo proficiency of students has greatly improved 2 11.8% 
Total 17 100% 

 
ZƵŵĂŬŝ�ĂŶĚ�ZĞŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 

Has the WKDNDSLNL�SURJUDPPH�LPSURYHG�WKH�RYHUDOO�UHR�0ƗRUL�SURILFLHQF\�RI�
students in your class? # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 7 63.6% 
There has been a noticeable improvement 1 9.0% 
There has been a significant improvement 2 18.1% 
The overall reo proficiency of students has greatly improved 1 9.0% 
Total 11 100% 
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Impact of WKR on student understanding - Total 
Has the Whakapiki programme increased students understanding of reo 
0ƗRUL" # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 26 54.2% 
There has been a noticeable improvement 8 16.7% 
There has been a significant improvement 10 20.8% 
The reo understanding of students has greatly improved 4 8.3% 
Total 48 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 

Has the Whakapiki programme increased students understanding of reo 
0ƗRUL" # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 13 65.0% 
There has been a noticeable improvement 4 20.0% 
There has been a significant improvement 2 10.0% 
The reo understanding of students has greatly improved 1 5.0% 
Total 20 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 

Has the Whakapiki programme increased students understanding of reo 
0ƗRUi? # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 6 35.3% 
There has been a noticeable improvement 3 17.6% 
There has been a significant improvement 6 35.3% 
The reo understanding of students has greatly improved 2 11.8% 
Total 17 100% 

 
ZƵŵĂŬŝ�ĂŶĚ�ZĞŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 

Has the Whakapiki programme increased students understanding of reo 0ƗRUL # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 7 63.6% 
There has been a noticeable improvement 1 9.0% 
There has been a significant improvement 2 18.2% 
The reo understanding of students has greatly improved 1 9.0% 
Total 11 100% 
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Has WKR increased te reo DĈori used by students - Total 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�XVHG�E\�
students? # % 
No, not at all 3 6.4% 
It has remained the same 5 10.6% 
There has been a slight improvement 19 40.4% 
There has been a noticeable improvement 4 8.5% 
There has been a significant improvement 14 29.8% 
The amount of reo used by students has greatly improved 2 4.2% 
Total 47 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�XVHG�E\�
students? # % 
No, not at all 1 5.5% 
It has remained the same 3 15.7% 
There has been a slight improvement 8 42.1% 
There has been a noticeable improvement 2 10.5% 
There has been a significant improvement 5 26.3% 
The amount of reo used by students has greatly improved 0 0.0% 
Total 19 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�XVHG�E\�
students? # % 
No, not at all 2 11.8% 
It has remained the same 0 0.0% 
There has been a slight improvement 10 58.8% 
There has been a noticeable improvement 2 11.8% 
There has been a significant improvement 3 17.6% 
The amount of reo used by students has greatly improved 0 0.0% 
Total 17 100% 

 
ZƵŵĂŬŝ�ĂŶĚ�ZĞŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 

Has WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�DPRXQW�RI�UHR�0ƗRUL�XVHG�E\�
students? # % 
No, not at all 0 0.0% 
It has remained the same 2 18.2% 
There has been a slight improvement 1 9.0% 
There has been a noticeable improvement 0 0.0% 
There has been a significant improvement 6 54.5% 
The amount of reo used by students has greatly improved 2 18.2% 
Total 11 100% 
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Has WKR increased quality of students te ƌĞŽ�DĈŽƌŝ - Total 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�TXDOLW\�RI�UHR�0ƗRUL�XVHG�E\�
students? # % 
No, not at all 2 4.3% 
It has remained the same 0 0.0% 
There has been a slight improvement 26 55.3% 
There has been a noticeable improvement 8 17.0% 
There has been a significant improvement 9 19.1% 
The overall reo proficiency of students has greatly improved 2 4.3% 
Total 47 100% 

 
<ƵƌĂ�ZĞŽ�DĈŽƌŝ�;/ŵŵĞƌƐŝŽŶ�^ĐŚŽŽůƐͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�TXDOLW\�RI�UHR�0ƗRUL�XVHG�E\�
students? # % 
No, not at all 0 0.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 10 52.6% 
There has been a noticeable improvement 3 15.8% 
There has been a significant improvement 5 26.3% 
The overall reo proficiency of students has greatly improved 1 5.2% 
Total 19 100% 

 
<ƵƌĂ�ZĞŽ�ZƵĂ�;�ŝůŝŶŐƵĂů�^ĐŚŽŽůƐͿ 

Has the Whakapiki programme increased the qualLW\�RI�UHR�0ƗRUL�XVHG�E\�
students? # % 
No, not at all 1 5.8% 
It has remained the same 0 0.0% 
There has been a slight improvement 11 64.7% 
There has been a noticeable improvement 3 17.6% 
There has been a significant improvement 2 11.7% 
The overall reo proficiency of students has greatly improved 0 0.0% 
Total 17 100% 

 
ZƵŵĂŬŝ�ĂŶĚ�ZĞŽ�ZƵĂ�ŝŶ�<ƵƌĂ��ƵƌĂŬŝ�;/ŵŵĞƌƐŝŽŶ�ĂŶĚ�ďŝůŝŶŐƵĂů�ƵŶŝƚƐ�ŝŶ��ŶŐůŝƐŚ�ŵĞĚŝƵŵͿ 
+DV�WKH�:KDNDSLNL�SURJUDPPH�LQFUHDVHG�WKH�TXDOLW\�RI�UHR�0ƗRUL�XVHG�E\�
students? # % 
No, not at all 1 9.0% 
It has remained the same 0 0.0% 
There has been a slight improvement 5 45.4% 
There has been a noticeable improvement 2 18.1% 
There has been a significant improvement 2 18.1% 
The overall reo proficiency of students has greatly improved 1 9.0% 
Total 11 100% 
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